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MAHARASHTRA�MEDICAL�COUNCIL,MUMBAI 

CERTIFICATION�OF�REGISTRATION

E Digital Certificate

Registration No. : 2022/07/5402
    
                             
                                
This is to certify that the
withinsigned      
Doctor (Mr.) AJINKYA KULKARNI  

possessing the qualification M.B.B.S. of MGM INSTITUTE OF HEALTH SCIENCES (DEEMED

UNIVERSITY), NAVI MUMBAI , 2022 has been duly registered in part I of the register under the

Maharashtra Medical Council Act, 1965 (Mah. XLVI of 1965). 

This certificate is valid upto 13/07/2027 

                         In witness whereof are herewith affixed the Seal of the Maharashtra Medical Council,

Mumbai & the Signature of the Registrar.

Signature Valid
Digitally Signed by SANJAY
BALASAHEB DESHMUKH (REGISTRAR
OF MAHARASHTRA MEDICAL
COUNCIL) 
Date : 7/14/2022 12:30:19 PM
             
             Registrar 





8/27/22, 1:41 PM Application Print
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MAHARASHTRA MEDICAL COUNCIL,MUMBAI 
 

CERTIFICATION OF REGISTRATION

E Digital Certificate

Registration No. : 2022/07/5892     
                             
                                
This is to certify that the withinsigned     
Doctor (Mr.) CHHEDA ANOOJ PRAVIN  

possessing the qualification M.B.B.S. of MGM INSTITUTE OF HEALTH SCIENCES (DEEMED

UNIVERSITY), NAVI MUMBAI , 2022 has been duly registered in part I of the register under the

Maharashtra Medical Council Act, 1965 (Mah. XLVI of 1965). 

This certificate is valid upto 20/07/2027 

             In witness whereof are herewith affixed the Seal of the Maharashtra Medical Council, Mumbai & the

Signature of the Registrar.

Signature Valid
Digitally Signed by SANJAY BALASAHEB
DESHMUKH (REGISTRAR OF
MAHARASHTRA MEDICAL COUNCIL) 
Date : 8/27/2022 1:40:59 PM
             
             Registrar 

 Dated the:  20/07/2022    
NOTE: - THIS IS DIGITAL CERTIFICATE. ANY PERSON CAN VERIFY AUTHENTICITY FROM

QR CODE & MMC WEBSITE.

189-A ANAND COMPLEX, FIRST FLOOR,SANE GURUJI MARG,ARTHUR ROAD
NAKA,CHINCHPOKLI(W),MUMBAI-400011. 

Website : - www.maharashtramedicalcouncil.in

http://www.maharashtramedicalcouncil.in/
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' 

(UND KARNATAKA ..,::,::Iii~ ... - 'RATION ACT 34 OF 1961) 

"' Name : Dr. PRABHU AKANKSHA SANJEEV 

Fath~r's Name : SANJEEV DAMODAR PRABHU Date of Birth 18 Jan 1999 

ROOM 339, SNEHA GIRLS HOSTEL, KS HEGDE MEDICAL ACADEMY, P.O 
NITYANANDANAGAR, DERALAKA TTE, · 
MANGALORE, KARNATAKA- 575018 • ':._(, \ 

Address 

"\ 

Qualification : BACHELOR OF MEDICINE AND B~CHE,LOR OF SURGERY 

College : MAHATMA GANDHI MISSION'S ,MEDICAL COLLEGE, AURANGABAD 
,,. T 1:?, ' (" 

University : M.G.M .. 1.H.S.(-2022) -

· Additional Qualifications : 

SI. No.: 109808 

do hereby cert1 a 1 • 1~g,~qf:~tfy 1 1e name in the 

IMPORTANT NOTICE 

1. Report change of address and additional qualificat ions promptly. 

2. All enquiries made by the Registrar should be answered without fail . 

3. All Persons Registered under this Act are legally qualified to practice 
Modern Scientific Medicine, Surgery, Obstetrics and Gynecology. 

4. Shall abide by Code of Medical Ethics framed from t ime to t ime. 

5. Renewal of registrat ion is compulsory every five years from the date of Registrar 
registration. Karnataka Medical Council 

6. Do not laminate the certificate. 
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MAHARASHTRA MEDICAL COUNCIL,MUMBAI 

CERTIFICATION OF REGISTRATION

E Digital Certificate

Registration No. : 2022/05/1471
    
                             
                                
This is to certify that the
withinsigned      
Doctor (Ms.) VISHE GARGI RAJENDRA  

possessing the qualification M.B.B.S. of MGM INSTITUTE OF HEALTH SCIENCES (DEEMED

UNIVERSITY), NAVI MUMBAI , 2022 has been duly registered in part I of the register under the

Maharashtra Medical Council Act, 1965 (Mah. XLVI of 1965). 

This certificate is valid upto 19/05/2027 

                         In witness whereof are herewith affixed the Seal of the Maharashtra Medical Council,

Mumbai & the Signature of the Registrar.

Signature Valid
Digitally Signed by SANJAY
BALASAHEB DESHMUKH (REGISTRAR
OF MAHARASHTRA MEDICAL
COUNCIL) 
Date : 5/19/2022 11:59:32 AM
             
             Registrar 



 Dated the:  19/05/2022    
NOTE: - THIS IS DIGITAL CERTIFICATE. ANY PERSON CAN VERIFY AUTHENTICITY FROM QR

CODE & MMC WEBSITE.

189-A ANAND COMPLEX, FIRST FLOOR,SANE GURUJI MARG,ARTHUR ROAD NAKA,CHINCHPOKLI(W),MUMBAI-
400011.

Website : - www.maharashtramedicalcouncil.in

http://www.maharashtramedicalcouncil.in/


Registration No. 2022/09/8324 

MAHARASHTRA MEDICAL COUNCIL, MUMBAI 
CERTIFICATE OF REGISTRATION 

This is to certify that the withinsigned 

ARASNE 

OICAS CoUNO 

Doctor (Ms.) LATURKAR GAUTAMI RAMESH 

possessing the qualification M.B.B.S. of MGM INSTITUTE OF HEALTH SCIENCES 

(DEEMED UNIVERSITY), NAVI MUMBAI, 2022 has been duly registered in part I of 

the register under the Maharashtra Medical Council Act, 1965 (Mah. XLVI of 1965). 

This certificate is valid upto 27/09/2027. 

In witness whereof are herewith afixed the Seal of the Maharashtra Medical 

Dated the 27/09/2022 

Council, Mumbai & the Signature of the Registrar. 

Registrar 

189-A, Anand Complex, 1st Floor, Sane Guruji Marg, Arthur Road Naka, Chinchpokali (W), Mumbai -400 011. 
Website : www.maharashtramedicalcouncil.in 
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MAHARASHTRA�MEDICAL�COUNCIL,MUMBAI 

CERTIFICATION�OF�REGISTRATION

E Digital Certificate

Registration No. : 2022/05/1370
    
                             
                                
This is to certify that the
withinsigned      
Doctor (Ms.) KARNAWAT RUTUJA RAJANISH  

possessing the qualification M.B.B.S. of MGM INSTITUTE OF HEALTH SCIENCES (DEEMED

UNIVERSITY), NAVI MUMBAI , 2022 has been duly registered in part I of the register under the

Maharashtra Medical Council Act, 1965 (Mah. XLVI of 1965). 

This certificate is valid upto 17/05/2027 

                         In witness whereof are herewith affixed the Seal of the Maharashtra Medical Council,

Mumbai & the Signature of the Registrar.

Signature Valid
Digitally Signed by SANJAY
BALASAHEB DESHMUKH (REGISTRAR
OF MAHARASHTRA MEDICAL
COUNCIL) 
Date : 5/17/2022 3:14:21 PM
             
             Registrar 



MAHARASHTRA MEDICAL COUNCIL, MUMBAI 
CERTIFICATE OF REGISTRATION 

Registration No, 2022/06/2691 

This is to cerly hat 1he withinsigned Nd 

Doctor (Ms.) KUNTURKAR NEHA ASHOK 

possessing the qualification M.B.B.S. of MGM INSTITUTE OF HEALTH SCIENCES 

(DEEMED UNIVERSITY), NAVI MUMBAI, 2022 has been duly registered in part I of 

the register under the Maharashtra Medical Council Act, 1965 (Mah. XLVI of 1965). 

This certificate is valid upto 16/06/2027 
In witness whereof are herewith affixed the Seal of the Maharashtra Medical 

Council, Mumbai & the Signature of the Registrar. 

www. 
ww 

www. ww.w. 

www. 

Registrar 

Rwwwww Dated the 16/06/2022 

189-A, Anand Complex, 1st Floor, Sane Guruji Marg, Arthur Road Naka, Chinchpokali (W), Mumbai - 400 011. 

Website: www.maharashtramedicalcouncil.in 

wwwwwwww wwwww. ww www 
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MAHARASHTRA MEDICAL COUNCIL,MUMBAI 

CERTIFICATION OF REGISTRATION

E Digital Certificate

Registration No. : 2022/05/1372
   
                             
                                
This is to certify that the
withinsigned      
Doctor (Ms.) NAYAK REETA AJAY  

possessing the qualification M.B.B.S. of MGM INSTITUTE OF HEALTH SCIENCES (DEEMED

UNIVERSITY), NAVI MUMBAI , 2022 has been duly registered in part I of the register under

the Maharashtra Medical Council Act, 1965 (Mah. XLVI of 1965). 

This certificate is valid upto 17/05/2027 

             In witness whereof are herewith affixed the Seal of the Maharashtra Medical Council,

Mumbai & the Signature of the Registrar.

Signature Valid
Digitally Signed by SANJAY
BALASAHEB DESHMUKH (REGISTRAR
OF MAHARASHTRA MEDICAL
COUNCIL)
Date : 5/19/2022 12:19:52 PM
             
             Registrar 

 Dated the:  17/05/2022    
NOTE: - THIS IS DIGITAL CERTIFICATE. ANY PERSON CAN VERIFY AUTHENTICITY FROM

QR CODE & MMC WEBSITE.



189-A ANAND COMPLEX, FIRST FLOOR,SANE GURUJI MARG,ARTHUR ROAD
NAKA,CHINCHPOKLI(W),MUMBAI-400011.

Website : - www.maharashtramedicalcouncil.in

http://www.maharashtramedicalcouncil.in/


MAHARASHTRA MEDICAL COUNCIL, MUMBAI 
CERTIFICATE OF REGISTRATION 

Registration No. 2022/06/2330 

This is to certify that the withinsigned 

Doctor (Ms.) KANKE NISHA KALYANRAO 

possessing the qualification M.B.B.S. of MGM INSTITUTE OF HEALTH SCIENCES 

(DEEMED UNIVERSITY), NAVI MUMBAI, 2022 has been duly registered in part I of 

the register under the Maharashtra Medical Council Act, 1965 (Mah. XLVI of 1965). 

This certificate is valid upto 10/06/2027. 

In witness whereof are herewith affixed the Seal of the Maharashtra Medical 

Council, Mumbai & the Signature of the Registrar. 

Dated the 10/06/2022 

Registrar 

189-A, Anand Complex, 1st Floor, Sane Guruji Marg, Arthur Road Naka, Chinchpokali (W), Mumbai -400 011. 
Website:www.maharashtramedicalcouncil.in 
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MAHARASHTRA MEDICAL COUNCIL,MUMBAI 

CERTIFICATION OF REGISTRATION

E Digital Certificate

Registration No. : 2022/05/1303
    
                             
                                
This is to certify that the
withinsigned      
Doctor (Mr.) PRATIK SINHA  

possessing the qualification M.B.B.S. of MGM INSTITUTE OF HEALTH SCIENCES (DEEMED

UNIVERSITY), NAVI MUMBAI , 2022 has been duly registered in part I of the register under

the Maharashtra Medical Council Act, 1965 (Mah. XLVI of 1965). 

This certificate is valid upto 17/05/2027 

             In witness whereof are herewith affixed the Seal of the Maharashtra Medical Council,

Mumbai & the Signature of the Registrar.

Signature Valid
Digitally Signed by SANJAY
BALASAHEB DESHMUKH (REGISTRAR
OF MAHARASHTRA MEDICAL
COUNCIL) 
Date : 5/17/2022 11:49:44 PM
             
             Registrar 

 Dated the:  17/05/2022    
NOTE: - THIS IS DIGITAL CERTIFICATE. ANY PERSON CAN VERIFY AUTHENTICITY FROM

QR CODE & MMC WEBSITE.



189-A ANAND COMPLEX, FIRST FLOOR,SANE GURUJI MARG,ARTHUR ROAD NAKA,CHINCHPOKLI(W),MUMBAI-
400011.

Website : - www.maharashtramedicalcouncil.in

http://www.maharashtramedicalcouncil.in/
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Year
Name (s) of students progressed into higher 

education 
Programme graduated from  

Department graduated 

from
Name of institution joined Name of Programme admitted to

2021-22 Ms.Marry Carolyn D Souza BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

Cape Breton University, USA
Post- Baccalaureate Diploma in Health 

Care Management

2021-22 Ms. Roshni Kukreja BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

University of Plymouth, United 

Kingdom

MSc Advance Professional practice in 

Neurological Rehabilitation

2021-22 Ms. Hanna Rakhangi BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

University of Connecticut, 

USA
Masters of Science in Kinesiology

2021-22 Ms. Jalak Upadhyay BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

State University of New York, 

USA

Masters degree in Exercise Physiology 

& Kinesiology

2021-22 Ms. Prachi Tokekar BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

Loma Linda University, USA DPT

2021-22 Ms. Kanishka Sahita BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

Glasgow Caledonian 

University, United Kingdom
MSc Advanced Physiotherapy Practice

2021-22 Ms. Kajal Lalwani BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

Glasgow Caledonian 

University, United Kingdom
MSc Advanced Physiotherapy Practice

2021-22 Ms. Hricha Mane BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

University of Central 

Lancashire, United Kingdom
Master of science in Sports Medicine

2021-22 Ms. Arya Savadi BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

Coventry University, United 

Kingdom

MSc Advancing Physiotherapy 

Practice

2021-22 Ms. Sumanvita Batni BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

NMIMS, India MPT

2021-22 Ms. Smera Cardoza BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

NMIMS, India MPT

2021-22 Ms. Shifa Joad BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

NMIMS, India MPT

2021-22 Ms. Khadija Lokhandwala BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

NMIMS, India MPT

2021-22 Ms. Khilti Furia BPT

MGM School of 

Physiotherapy, Navi 

Mumbai

NMIMS, India MPT

Number of  the  graduates in the preceding academic year who have had progressed to higher education 



Number of  the  graduates in the preceding academic year who have had progressed to higher education 



                                                                                                  

1250 Grand Lake Road, Sydney, Nova Scotia, Canada B1M 1A2      CBU.ca

STUDENT ID: 0275928
2022/04/08

Mary Carolyn D Souza
Neo Cottage Kumbalanghi P O Ernakulam 682007   
Kerala  IN

Dear Mary Carolyn,

Congratulations! It is my pleasure to offer you acceptance into the Post-Baccalaureate Diploma in Health Care 
Management program at Cape Breton University for the 2022 Fall academic term. 

I am thrilled to welcome you to the Caper community and provide you the opportunity to study on Canada’s #1 
Island destination, Cape Breton Island, Nova Scotia, Canada. Here you will become the leader you were meant to 
be and create the kind of impact that will make a difference, all with the help of a supportive and welcoming 
academic environment.  

Students from more than 55 countries choose to study at CBU and enjoy the natural beauty of Cape Breton Island 
as the backdrop to their studies. As a university that is dedicated to excellence in teaching and learning, I trust you 
will find your experience at CBU one to remember. Our people, our cultures and our strong sense of community 
truly make CBU a special place. 

To ensure you are able to begin in your studies in the 2022 Fall academic term and your journey to CBU goes 
smoothly, please review the following important deadlines:

Admission Deadlines Information  
Saturday, September 3, 2022  CBU Residence opens
Wednesday, September 7, 2022  Last day to register for classes  
September 7, 2022  Classes begin   

 Note: 
 Admission Deadlines must be met. You must register for classes by September 7, 2022 in order to begin classes. 

If you are not registered for classes by September 7, 2022 your admission will be deferred to January 9, 2023. 
 If you wish to defer your program start term please contact internationaladmissions@cbu.ca.
 Both on-campus and off-campus housing is limited and must be arranged prior to arrival in Canada.
 Part-time employment opportunities are very limited. 

Please find enclosed your Notice of Acceptance which you will need to apply for a study visa at the nearest 
Canadian Consulate or Embassy. You will also find a detailed list of next steps you must complete prior to arrival in 
Canada. Don’t forget to follow CBU on all your favourite social media channels to stay connected and learn about 
the amazing community you’re about to join. Finally, I encourage you to check your email regularly for information 
regarding other important dates, advising and events. 

Should you have any questions or concerns, for more information please visit www.cbu.ca or contact us at 
internationaloffice@cbu.ca. 

Congratulations, 

University Registrar and Director of Admissions
Cape Breton University

mailto:internationaladmissions@cbu.ca
http://www.cbu.ca/
mailto:internationaloffice@cbu.ca


                                                                                                  

1250 Grand Lake Road, Sydney, Nova Scotia, Canada B1M 1A2      CBU.ca

STUDENT ID: 0275928

NOTICE OF ACCEPTANCE 

2022/04/08

Mary Carolyn  D Souza
Neo Cottage Kumbalanghi P O Ernakulam 682007   
Kerala  IN
 

Birth Date: 1997/06/30
Student ID #: 0275928
Program: Post-Baccalaureate Diploma in Health Care Management program
Length of Program: 2 years 
Year of Study: 1 of 2
Start Date: September 7, 2022
Alternate Intake Dates: January 9, 2023 or May 1, 2023
Expiry Date of Offer: May 2, 2023
Condition of Acceptance: None
Internship: Yes. Student chooses capstone project or internship. Internship is a 12-week work 

placement (420 hours).
Exchange Student: No 
Tuition: Refer to CBU current tuition rates www.cbu.ca/tuition
Scholarship: No 
  
CBU DLI#: O19391556824 
 

Bilynda Whiting 
University Registrar and Director of Admissions
Cape Breton University 
Phone: 902-563-1330 / 1-888-959-9995
internationaladmissions@cbu.ca
www.cbu.ca  
 
International students attending Cape Breton University must be in possession of a VALID STUDY PERMIT, indicating their specific 
attendance at Cape Breton University or one that states they are allowed to attend any university in Canada, pursuant to the Canadian 
Immigration Act. Please note that it may take up to four months to obtain a Canadian visa. 

http://www.cbu.ca/tuition
mailto:internationaladmissions@cbu.ca
http://www.cbu.ca/


                                                                                                  

1250 Grand Lake Road, Sydney, Nova Scotia, Canada B1M 1A2      CBU.ca

 
                                                                                                      STUDENT ID: 0275928

2022/04/08 

International Student Tuition and Fees 2021-2022 

TUITION AND FEES: Updated Cape Breton University (CBU) tuition and fees can be found on our website 
at: www.cbu.ca/tuition. Please note that these numbers are an estimate based on the 2021-2022 tuition and fees. We 
cannot provide updated tuition numbers for future terms; however, rates are subject to annual review and are subject to 
change without notice. 

PRE-PAYMENT: All payments will be credited directly to the student’s account at CBU and the funds will be applied to 
their tuition and fees as incurred.

PAYMENT OPTIONS: Payments must be made through the CIBC International Student Pay system accessed at: 
https://www.cbu.ca/future-students/tuition-fees/payment-options/.

REFUND POLICY: CBU has recently updated its refund policy and it must be noted: 
 100% of a student’s deposit will be returned in the case their study visa is not granted and they were not enrolled in any 

courses (appropriate documentation is required from the student). Please email internationalaccounts@cbu.ca to make 
this request. CBU reserves the right to contact IRCC to verify the status of a visa and/or study permit application and/or to 
verify the contents of a refusal letter.

 For fully accepted students arriving to CBU with a valid study permit, should you choose to withdraw from those courses, 
100% of your tuition deposit is classified as non-refundable and non-transferable. Tuition deposits will automatically 
withheld/forfeited to CBU. Please notify internationalaccounts@cbu.ca if you plan to withdraw from classes to ensure 
you are not charged additional fees.

 For fully accepted students who enrol in courses without final visa approval (Approval in Principle), should your visa 
application be refused and you choose to withdraw after courses begin, refunds will be pro-rated based on the duration of 
study, and appropriate documentation will be requested from the student to verify visa refusal. The unused portion of your 
tuition deposit will be returned. 

 Any student who enrols in courses and then chooses to defer to a later semester is responsible for ensuring all registered 
courses are dropped and medical plan opt outs are completed before the deadline. Students will not be reimbursed for 
courses that they enrolled in after the deadline passes to drop those courses.

Please refer to the following link for the most recent information on important payment deadlines and tuition policies:
https://www.cbu.ca/future-students/tuition-fees/payment-deadlines/.

The tuition and fees listed below are in Canadian (CAD) dollars and are an estimate of international student tuition and 
other related fees for a full-time student. As a part of your study permit application process, you may be required to make a 
deposit of your first year’s fees which equal to the subtotal of the below three amounts.

Estimated Tuition 2021/22

Post-Baccalaureate Diploma in Health Care Management program

   Tuition (based on 8 courses for Fall/Winter 2021/22): $9,128CAD*
International Differential: $6,824CAD**

International Medical Plan (mandatory): $744CAD***
*Tuition does not include costs for books or supplies.  
**Permanent Residents of Canada: Students registering as Permanent Residents of Canada will be charged International Differential Fees unless 
documentation verification has been provided to Cape Breton University. International Differential fees are mandatory for all international students. 
***Our international medical and dental plan is mandatory for all students. Dependent and family coverage options are available upon request.  

http://www.cbu.ca/tuition
https://www.cbu.ca/future-students/tuition-fees/payment-options/
mailto:internationalaccounts@cbu.ca
mailto:internationalaccounts@cbu.ca
https://www.cbu.ca/future-students/tuition-fees/payment-deadlines/


                                                                                                  

YOUR EDUCATIONAL JOURNEY AT CAPE BRETON UNIVERSITY IS 
ABOUT TO BEGIN. HERE ARE SOME TIPS TO SET YOU UP FOR SUCCESS 
FROM DAY ONE.

Watch for your CBU Email information - You will 
receive an email from IT Services (helpdesk@cbu.ca) 
several days after your acceptance, outlining your new 
CBU email information. As soon as you receive this 
information, it’s very important that you log in and 
check this email frequently. All future communication 
from CBU will be sent to your CBU email address and 
not to the email you used to apply.

Log into your COMPASS Account - Use your CBU 
email credentials received from IT Services to log in 
into your COMPASS student account to become 
familiar with the self-serve options and other features 
that will help you during your time at CBU. 

Download your proof of payment - Your proof of 
payment will be available for download through your 
COMPASS student account within 5-7 business days 
approximately after your payment is made. Check out 
the How-To CBU YouTube series for helpful videos. 

Apply for your VISA - Now that you have all of the 
required documents from CBU, apply for your visa. For 
more information on this process, click here.

Book Your Advising Appointment - As a new student to 
CBU, it’s mandatory you book an advising 
appointment. The team at the first year advising centre 
(FYAC) will help you define your academic goals, 
create a schedule that works for you, register your 
classes and everything else that’s needed in order to 
prepare for university. To learn more and to book your 
appointment, visit cbu.ca/advising. 

Register for courses - Once you’ve been advised, you 
can register for your courses. Browse the COMPASS 
student system and watch the How-to-CBU YouTube 
series to ensure your registration goes as planned. 
Once advised, we encourage you to register as soon 
as possible, as courses are limited.

Review Tuition & Fees - Review CBU’s tuition and fees 
to help guide your financial planning for the upcoming 
year, and familiarize yourself with CBU’s payment 
deadlines and accepted payment options at 
cbu.ca/tuition-fees.

Plan Accommodations - 
On Campus Housing
If you require housing, our on campus residence will be 
a big part of your university experience. It’s true when 
they say, CBU residence will be your new home away 
from home. You can apply for on-campus housing 
once you have been issued your CBU email address 
by visiting cbu.ca/residence. Please note, once you 
receive an offer of accommodation letter, you must 
submit a confirmation deposit of $700. 

Off Campus Housing
CBU is surrounded by close-knit communities that offer 
amenities like grocery stores, fitness centres, urgent 
care and pharmacies. These communities are home to 
local residents, and international students like yourself. 
Visit cbu.ca/off-campus-living to learn more about 
housing options.

Meet Your Classmates - Join the CBU Student 
Facebook Group to meet your classmates, stay up to 
date on important dates and exciting upcoming events.

Bookmark CBU’s Important Dates Calendar - Make 
sure you are informed about important deadlines 
regarding registration, finances and more. Visit 
cbu.ca/important-dates.

Prepare For Week of Welcome  - Week of welcome 
(WOW) is held at the beginning of each semester. New 
students are strongly encouraged to get involved and 
attend WOW events. Keep an eye on your CBU email 
account so you don’t miss important information about 
this fun filled week or visit cbu.ca/wow.

https://www.youtube.com/playlist?list=PLskP7TcPgVtY6Svoe5M6-h9Bv2Cd77yUA
https://www.canada.ca/en/immigration-refugees-citizenship/services/study-canada.html
https://www.cbu.ca/future-students/student-services/academic-advising/
https://www.youtube.com/watch?v=khtGtxgjAXw&list=PLskP7TcPgVtY6Svoe5M6-h9Bv2Cd77yUA
https://www.youtube.com/watch?v=khtGtxgjAXw&list=PLskP7TcPgVtY6Svoe5M6-h9Bv2Cd77yUA
https://www.cbu.ca/future-students/tuition-fees/
https://www.cbu.ca/current-students/accommodations/on-campus-residence/
https://www.cbu.ca/current-students/accommodations/off-campus-living/
https://www.facebook.com/groups/2558186824443428
https://www.facebook.com/groups/2558186824443428
https://www.cbu.ca/current-students/important-dates/
https://www.cbu.ca/newsroom/events/orientation-2021/
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UK Visas 
& Immigration 

Confirmation of Acceptance for Studies Details 

Tier and Category 

Tier and Category 
Student 

Batch details 

Batch name: 
02660 

CAS details 

Sponsor licence number: RQ2UGKJY7 
Sponsor name: University of Plymouth 
CAS Number 

E4GONE8J48SOES 
CAS status: 

ASSIGNEDb 
Current CAS status date: 29/06/2022 
Date assigned: 29/06/2022 
Expiry date (use by): 30/12/2022 
Sponsorship withdrawn: N 
Sponsor note: 

Migrant application status: 

Student details 

Family name: Kukreja 
Given name(s): Roshni 

Other names: Nandlal 

Date of birth 

Gender 
Nationality 

11/01/1999 

Female 

INDIA 

Place of birth: Ambernath, Maharashtra 
Country of birth: INDIA 

Passport number: P3489464 

Sponsor's system unique ID for a student: 10792160 

UCAS ID number 

Offer details 

Course details 

Application Number: 124001203723404 
MSc Advanced Professional Practice in Neurological Rehabilitation 

Course title 
Course ID 

Course level: 

4468 

RQF level7 

Secondary course level: 

Course start date: 05/09/2022 
22/09/2023 Course end date: 

Latest date a student can be accepted on to 05/09/2022 

the course 

Tick if the course is full time: 

0.0 Hours per week: 

Tick if the course requires an Academic N 

TechnolOgy 
certificate 
Tick if the course requires a certificate from NN 
the Postgraduate Dean (Tor postgraduate 
doctor and dentist courses only) 

Approval Scheme (ATAS) 



Main study address in the United Kingdom (mandatory for assign 
Address: University of Plymouth 

Drake Circus 

City or town: Plymouth 
County, area district or province: 

Postcode: PL4 8AA 

Evidence Provided 

English language qualification 
Is SELT required? N 
Reason not required: gher 

Education 
Institution (HE) sponsor 

has made 
assessment 

English language level attained: 

SELT speaking 
SELT listening: 

SELT reading: 
SELT writing: 

English language test provider 
Progression details 

Previous UK student? N 

Previous course level 

Is current course higher, lower or at the same 

level as the previous course? 

If the same or lower supply justification text 

(1000 character limit) 

other Evidence 
Student has been accepted based on their Bachelors degree in Physiotherapy from 

MGM 
Institute of Health Sciences and this has been assessed on their final transcript. 

we nave assessed this student's English language ability using 
their TELTS SCores 

ana 
can conirm that it is equivalent to CEFR B2 Or higher in each or the four 

Components 
of language learning. AS per paragraph 

5.21 D. document 2 or the 

STuaent Sponsor Guidance, we believe this student is exempt from the requirement 

to demonstrate academic progression as they are making their first Student route 

application to study in the UK. Student recruited by Azent Overseas 
Education Ltd. 

Evidence used to obtain offer 

Accommodation and fees 

Tick if you will be providing 
accommodation N 

or leave blank if unknown: 

Tick if the course fee for the first year N 

includes accommodation or boarding costs 

Course fees charged for first year of the 13700.00 

cOurse (in pounds sterling) 
Course fees paid to date (in pounds sterling): 2000.00 

Boarding or accommodation fees charged 0.00 

for the first year (in pounds sterling) 

Accommodation fees paid to date (in pounds 0.00 

sterling) 

Boarding fees paid to date (in pounds 0.00 

sterling) 
Fees last updated: 

29/06/2022 

Graduate Route Notifications 

Successful 
course completion 

notification N 

received ? 

Date of notification 

Notification comments 

Work placement details 

Tick if the applicant is undertaking a work NN 

placement as part of the coursc: 

Percentage of course 
undertaken as work 

placement 
If the percentage of work is more than the 

permitted level then supply 
Justification text 

(1000 character limit): 



UCONNN 
iNIVERSITY OF CNNECICUT 

14h November 2021 

Ta 
The Professor-Director & Registrar 
MGM School of Physiotherapy 
Navi Mumbai. 

yest lo prOVIde altested copies of degree certificate, transcripts, and mark sheets to finalize 

admission to the Master of Science in Kinesiology program for Ms. Hanna Rakhangi 

Respected Madam Sir. 

is. Hanna Rakhangi. who completed her Bachelor's in Physiotherapy from MGM University has applied 

0 the Univers of Connecticut (UConn) for a Master of Science degree in Kinesiology (Concentration: 
Exercise Sciene slarting Spring 2022 (i.e. January 18th 2022). I will be serving as her primary advisor 

for this degrec. We would like to grant Hanna admission to this program for the Spring semester. 

However. the graduate school at UConn is unable to complete the admission procedures unless we receive 

atlested copies of Hanna's degree certificate, transcripts, and mark sheets from MGM University. 

It would be very helpful if you can kindly mail sealed, attested, hard copies to the Graduate school at the 

Lniversity of Connecticut at the earliest. Hanna is an international student, who will need to apply fora 

studeni (F1j visa at the US Consulate. Following receipt of the finalized admission letter from the 
araduate school (this can be issued once they have confirmed the validity of all the degree-related 

de uments), the procedures require her to go through the International Student & Scholur Services (ISSS) 
at Conn. The ISSS will issue a US Government approved 1-20 document that will allow her to apply for 
the Fvia at the US Consulate. Despite having a contirmed ad1mission from UConn, Hana will only be 
abic to travel to the US iS she bas a valid Fl viSa in tire prior to the start of the semester. 

Given the prolracted and hiplily time-sensitive nat ure of the next set ol steps required to tinalize Uana's 
adnission to the proyram and eusure tat she is aable to get here o the US in time for the Spring 2022 
.cmester, we would 1eally appreciate any sleps yo COuld lake to expedite the proress at your end, 

tlal you in adviuice lor yuui cooeralioin ind T hope we van ok topether to help Ilana begin her Master' propran at te niversity ol Connecticl n Spy1g 2022, Please d not hesit:te lu coulact me il 
e olaiy que stio 



E TTM nG ( Q 46 AM 

.og Out 09.hroggell.com 
Rakneangi? Clck here Not H 

Please note, you must respond by the enrollmen deadline date given in your decision letter 
November 15, 2021). After this date, the offer will 
expire. 

Once you have accepted enrollment, The Graduate 
School will review your file for official transcripts and/or degree certificates/diplomas. If your official 
materials have been received, we will finalize your 
admission and a matriculation letter will be posted to 
your application status portal. If official documents 
required for matriculation are missing, you will be 
notified by email. 

International applicants will not receive visa 
documents from UConn until their admission has 
been finalized. 

Reply to Offer of Admission 

Do you accept the offer of admission? 

ACCEPT my offer of admission. 
TDECLINE my offer of admission. 

Submit Cancel 

Contact The Graduate School 

860-486-3617 

gradschool@uconn.edu 

arad LConn edu 



University at Buffalo 

school of Public Health 
and Health Professions 

March 10, 2022 

Dear Jalak Rishikesh Upadhyay 

orough review of your application materials, it is a pleasure to inform 

nat you have been accepted to pursue graduate study for the Masters 

degree in Exercise Science. 

Our acceptance is also pending final review by the Office of Internationa 

Admissions of your application and determination of your eligibility to receive 

the ofticial documents necessary for a US student visa (should it be required). 

vrSly ot Bufflalo rosorvos the night to rescind admission and revoke the i 20 Certificate of Visa Eligibility i 

0s ho any fraudulont documents were submitted. or f any false or misieading statements wee submiftod, or i" anY 

required ntormation or documents were omitted as part of your application 

To formalize your acceptance to the graduate program, please confirm your 

intention to attend our program by returning your signed Statement of Intent as 

soon as possible by e-mail (kmlanski@buffalo.edu). You will also receive an email 

notification about your acceptance directly from the application portal. It is 

important that you confirm your acceptance of our program by following the 

instructions in that email. If you choose not to attend the University at Buffalo, 

you must complete the PHHP response form indicating this. If you have not 

received this notice or need additional information, please contact our department 

at kmlanski@buffalo.edu 

The website listed below will provide very useful information and answer many of 

the questions you may have. 

The Graduate School (Next Steps for New Students) 

o http://grad.buffalo.edulapply/enroll/nextsteps.html 

As you get excited to begin our program, you'll want to take some time to 

review course registration policies on the Reqistrar's website. There are 

several helpful areas, including intomation on graduate registration, as 

well as a series of videos and quides. 

1t's also important to note that UB has immunization requirements for students 

You can learn more about these requirements and how to provide sufficient 
documentation on the student Lie realtn Kesources page. The University at 

Department 
of Exercise & Nutrition Sciences 

14 



ntormation for new graduate 
students. 

You can 
learn more 

about financial aid, 
Buffalo has a variety resources 

available, 
particularly 

for welcoming 

and our dena as well as general 
information 

about the graduate school, UB, 

and our department. 

As accepted University at Bu s, please be aware 
that UB requires 

sto demonstrate proof of being fully vaccinated 
against CC 

Including the COVID-19 vaccine booster, or 

religious exemption before they can register for classes. More 
information 

Immunization 
on UB S 

receive 
approval 

for a 
medical or 

OVID-19 vaccination requirement can be found on the COVD 

Requirenments webpage 

Tudents who receive approved medical or religious exemptions should De 

dre tnat some clinical placements may have stricter vaccination requirements 

ntne university and do not accept UB's exemptions. In these instances, 

aents who receive UB-approved medical or religious exemptions may not be 

able to complete their degree. 

ne Fall 2022 semester begins Monday, August 29, 2022. A School of Public 

Health and Health Professions orientation and a departmental orientation 

program will be scheduled in August, prior to the start of classes. More details to 

follow as the date draws closer. 

On behalf of the faculty, we look forward to your involvement in our graduate 

program and I would be happy to answer any questions that may arise. 

Sincerely. 

nnles npl 

Jennifer Temple, PhD 

Director of Graduate Studies 

University at Buffalo 





Glasgow Caledonian 
University 

Uiversity lor the Comn:on Good 

Student iD: s2242156 

Student INTO ID:IN:E2758923Q 

Kanishka Tarun Sahita 
Jai Balaji D- 301 Sec 6 Plot No 26 
Nerul V 
Navi Mumbai 
400706 

Dear Kanishka Tarun, 

CONDITIONAL OFFER 
Congratulations! 

E Onversity is pleased to make you a conditional offer to study at Glasgow Caledonian Universiy 

futhor your orter are specified below. If you would like to speak to a member of the team to discuss this or any aspect of your applicatiorn 

Turther, we would be delighted to hear from you. 

ontact us at admissions@gcu.ac.uk or +44(0)141 331 8630, Office Hours: Monday Friday between the hours of 9am and >pm (ok 

time). 

Offer Details 

Programme Name: MSc Advanced Physiotherapy Practice 

School: School of Health and Life Sciences 

Mode of study: FULL TIME 

CAH02-06-05 CAH3 Code: 

Location: GCU Glasgow 

27/09/2022 iStart Date: 

s ears Standard Programme duration: 

Year 1 Point of Entry 

Overseas Student Type: 

ctat date stated above is the course teaching start date. New students are strongly encouraged to participate in our 
ctivities which typically start earlier than the teaching start date. for rurtner ntormation on induction dates please visit: hltps://wyww.gcu.acURIStugenessentials/timetable/calendar. 

Conditions of offer: 

Please provide evidence of meeting your conditions 

when available via the Applicant Portal when a final 

decision will be made on your applicatlon. 

Degree certificate and final academic transcripts showing successful complellon of current degree at a niinimum ot 
60%. Please note that tianscrlpts wll be subject to further review and a final decislon on your appllcatlon wili be niade Subject o your prior ácademic pertormance. 

For details on the types of documents which are 

acceptable to meet these Conditions please see our 

ctsite. 

l on meeting our English Language requirements please See our website for full details oi the alternative tests 
Considered. 

ac.uk/study/internationaistudents/howtoapnly/englishlanguagerequirements 



GCU offers a range of online pre-sessional Englis 
must preparation have for udents who essional English courses. Our courses help studenis improve thelr English language skills and providce ovr 

valid UKVIE dre already academically qualified to start their programime wit us. 0 apply or a Pre-sessional English course you 

y with Gcu, For mors test result (or other language qualification which is recognised by the University), and hold a conditional offer 
ation and to apply for ane of our online pre-sesslonal English courses, please see: 

to 

studyinternationalstudents/howtoapply/englishianguagccourscs/ 
Offer: 

Conditional 

Fees for academic year 22/23: £14500 

scholarship awarded: New to GCU Postgraduate Scholarship 2, 

Please note this scholarship is only available to self-funded students and applies to your first year of study only. You are deemed self-funded student if you are paying your tuition fees yourselr or w with support from a relative or friend 

be a 

E 2000 

Self-funded students may be eligible for scholarships for each consecutive year of study of this programme. For further information please visit the scholarships section of our websie. 

Total fees due for academic year 22/23: e 12500 

complex aect to you meeting the necessary UK Government (UKVI) immigration requirements for international students. UKVI rules are 
Compiex and strict with regards to whether a student visa application can be made in the UK or out or the u. 

For further advice on this please contact the GCU Visa, Immigration, Support and Advice Team by emailing visa@gcu.ac.uk 
This offer is made on the understanding that in accepting it you undertake to observe the Ordinances and Regulations of the University and to ere:tsuch other rules which the University may make for its students from time to time. You can read about student terms and conditions 
here: httD://www.g. U ac.uk/student/about/regulations. You should note that the University has the right to withdraw an offer of a place after it has 
been made due to circumstances beyond its control. The University's programmes are subject to a continuous process of revieW. For more 

information on this please see: htto:l/www.gcu.ac.uk/student/requlations/chngesanicancellationtoprogramnies. 
The University's full terms and conditions are available on our website: www.gru2.uk/ternisandconditions. 
If you have disclosed a disability on your application form the University's Disability Team will contact you in due course to discuss any support you may require. 

If you have applied for other programmes for which the University has not yet responded, your application is still under consideration and you will be informed of the outcome as soon as a decision has been made. 

Next Steps 
Please log onto your aoplicant portal to accept this offer within the next 30 days. 

By accepting this offer of study you confirm that you have read and understood alasgow Caledonían University's Student Ternms and Cord.tions. 
atioro secure your place of study on the programme you must provide evidence that you have met your conditions of offer. 

Please note that all offers for programmes of study at Glasgow Caledonian University are sent electronically so you will not 
receive an offer Oy post. 

we look forward to welcoming you as a student at Glasgow Caledonian Uuniversity. 

Yours sincerely. 

Admissions and Enquiries Service 

Directorate of Recruitment and Admissions 

T: +44 (0)141 331 8630 DE:3dmissions@gcu.ac.uk Owww.gcu.ac.uk 

Glasgow Caledonian University, Cowcaddens Road, Glasgow, G4 0BA 

Glasyow Caledonian University is a regisierea Scoltish chority, number SCO21474. 

-cnw Caledonian University needs to process the persona iniormt01 or appiiCans in order to manage applic ations to study at the University. Qur iiyy IDolice for Enquirers and Applicant ulines how your personal intormation wI De prOCessecd while your application is being processed. 



(GCU Glasgow Caledonian 
University 
University for the Common Good 

Student ID: 52244796 

Student INTO ID:IN:E27630589 

Kajal Jeettendra Lalwani 
Tower A1/1005,Godrej River 
Side,Godrej Hill Rd Khadakpad aa Kalyan West, Thane 
421301 

Dear Kajal Jeetendra, 

CONDITIONAL OFFER 
Congratulations! 

The University is pleased to make you a conditional ofer to study at Glasgow Caledonian UniverSIty 
s Or your offer are specified below. If you would like to speak to a member of the team to discuSs this or any aspect or your aPpncaton 

further, we would be delighted to hear from you. 

tim o us at admissions@gcu.ac.uk or +44(0)141 331 8630, Office Hours: Monday Friday between the hours of 9am and Spm (Uk 

time). 

offer Details 

Programme Name MSc Advanced Physiotherapy Practice 

School: |School of Health and Life Sciences 

|Mode of study: FULL TIME 

CAH3 Code: CAHO2-06-05 

Location: GCU Glasgow 

Start Date 27/09/2022 

1 Years Standard Programme duration: 

Point of Entry 
Year 1 

Overseas |Student Type: 

Please note the start date stated above is the cOurse teaching start date. Ne students are strongly encouraged to particinata 

ended induction activities which typlcally start earler than the teaching start dale. For further Information on induction dates please visit: 

https://www.gcu.ac.ukjstudent/essentials/timetable/calendar/ 

Degree certiflcate and final academiC transcripts showing successtul completion of current degree at a minimum of 60%%. Please note that transcripts will be subject to further revlew and a final decislon orn your appllcatlon will be made subject to 

your prior acadenic pertomance, ànd a satistactory statement of purpose outlining reasons for chooslng this progranme of study at GCU, Pilease ensure it meets all of the guidance noted on our webslte 

https://www.gcu.ac.uk/study/poslgraduate/howtoapply/supportingyourapplication/. Please note, you may only Submit one statement of purpose to imeet this 
condition of your olfer and lheretore we strongly recommend you review our 
guldance before submitting this. 

Conditions of offer: 

Please provide evidence of meeting your conditions 

when available via the Applicant Portal when a final 

|decision will be made on your application. 

For details on the types of documents which are 

acceptable to meet these conditions please see our 

website. 

an meeting our English Language requiremenis please see our website for full details of the alternative tests 
ffe 

/Our 

it11ered, 

ht ac,uk/study/internationalstudents/howtoapplylenglishianguagerequirements 



me Offico 

te. must have a dents wha r onal English courses. Our courses help students improve their English language skills and provide expert 

V TELTS tect academically qualified to start their programme 
with us. To apply 1or a Pre-sessional Enylish course you 

nore informati 
other language qualification which is recugnised by the University), and hold a conditional offer to 

r ref: 'oreparati e ot online pre-sessional English cour ses. Our cou heir orogramme wi oiversity), and hold a cono study with GCU. For more information and to apply 1or Oc 

lwww.gcu.ac.uk/study/internaitonalztuclents,howoE 
" o apply for one of our online pre-sesslonal English courses, please see: 

eiaianalstudents/howtoapply/englishlanguagecoursesi 

offer 
Conditional 

Fees for academic year 22/23: E14500 

Cholarship awarded: New to GCU Postgraduate Scholarship E2,000 

Please note this scholarship is only available to self-funded students dna applies to your first year of study only. You are deemed to be a selt-funded student if you are paying your tuition fees yourself or witn 
support from a relative or friend 

: 2000 

Self-funded students may be eligible for scholarships for each consecutive year of study of this programme. For further information 
please visit the scholarships section of our wcDSite 

Total fees due for academic year 22/23: E 12500 

This offer is subject to you meeting the necessary UK Government (UKVI) immigration requirements forinternational students. UKVI rules are 

complex and strict with regards to whether a student visa application can be made in the UK or out of the UK. 

For further advice on this please contact the GCU Visa, Immigration, Support and Advice Team by emailing visaigcu.ac.uk 

This offer is made on the understanding that in accepting it you undertake to observe the Ordinances and Regulations of the University and to 
comply with such other rules which the University may make for its students from time to time. You can read about student tens and conditions 
here: http://eww.acu.ac.uk/student/about/requlalions You should note that the University has the right to withdraw an offer of a place after it has 
been made due to circumstances beyond its control. The University's programmes are subject to a continuous process of review. For more 

information on this please see: htln:iw ccu2cukistudent/regulationsichangesandconccletiontonieureinmesi. 

The University's full terms and conditions are available on our website: www.acu.ac.uk/termsanskcondions. 

lf you have disclosed a disability on your application form the University's Disability Team will contact you in due course to discuss any support 

you may require. 

If vou have applied for other programmes for which the University has not yet responded, your application is still under consideration and you will 

be informed of the outcome as soon as a decision has been made. 

Next Steps 
Please log onto your applicant portal to accept this offer within the next 30 days. 

Ry ACCeoting this offer of study you confirm that you nave reda dnd undersood 9lasgoLalegonlili UniverSIty's Student Tems and Conditions 

fo secure your place of study on the programme yoU must provIde evidernce that you have met your conditions of ofter 

te that all offers for programmes of study at Glasgow caledonian University are sent electronically so you will not 

receive an offer 0y post. 

We look forward to welcoming you as a student at Glasgow Caledonian University. 

Yours sincerely, 

Admissions and Enquiries Service 

Directorate of Recruitment and Admissions 

T: +44 (0)141 331 8630 0E:adhnizsionggU.ac uk Dwww.ac.ac.uk 

Glasgow 
Caledonian 

UniverSity, 
Lowcaddens Road, Giasgow, 64 OBA 

nian Universily needs to process the personal iniormatton ot dpplt anlsl Drtlet to manage applications to study at the Anl, outlines how your personal lintormalion will te rocesd while your application is being processed. 

Glasgow 
Caledonian University is a registcred 

Scortush charity, number SCo2 1474. 

University. Our Privacy Notic e 
iEMI"ET: 

t hupials outlines how your 



Home Office Sponsor Licence Number: 8D76EMWQ4 
University of 
Central Lancashire Our ref: CO/44536/AIN116 

Date: 04 July 2022 UCLan 

Hricha Dileep Mane 
701/702, Tower no.3, 
New Satara CHS, sector-112 
Kharghar, Navi-Mumbai 
Navi-Mumbai, 410210 
India 

International Admissions Team 
University of Central Lancashire 

Telephone 01772 892444 

Email ia@uclan.ac.uk 
www.uclan.ac.uk 

Dear Hricha Dileep, 

Conditional Offer Letter 

Thank you for your application to the University of Central Lancashire (UCLan). We are delighted 
to make you a conditional offer for the following course, commencing 12 September 2022 
Course Title: 
RQF Level: 
Start date: 

Master of Science in Sports Medicine 

Level 7 
12 September 2022 Completion date: 12 October 

20 23 
Point of entry: 
Mode of study: 
University Application ID: 
Nationality: 
Academic Conditions: 

Year 1 
Full time 
G21018507 
India 
Submission of official transcript and certificate of 
Bachelor of Physiotherapy with an overall 58.5%, 
Subject to passing the interview. Interview to be 
arranged by immediately emailing the academic tutorss: 
Russell Hitchen RHitchen@uclan.ac.uk.Please note a 
satisfactory In Country Police Check and enhanced DBS 
Check will be required at enrolment. 
The Net Tuition Fee payable is £13500. The deposit 
payment you are required to pay must be equivalent to 
50% of the Net Tuition Fee or you must provide 
evidence of sponsorship. 
A reduced deposit of £1000 applies to students who 
have successfully completed a programme of study at 
the University of Central Lancashire or 
ONCAMPUS. 
The deposit must be paid by 31 July 2022 

Financial conditions: 

UCLan 

other conditionsS: 

This offer has been made on the basis of the information provided with your application form. 
Vour CAS letter will be forwarded once you have met any academic and financial conditions. On 
vOr arrival to the University you will be required to produce a valid visa allowing you to remain 

the UK while studying at the University of central Lancashire. Please note you will not be able 

to enrol until this has been seen by the University. 

What to do next 
We very much hope that you want to take up the offer of a place and look forward to welcoming 

University. For more information please visit website our to the 
you 
www.uclan.ac.ukinternational-students 

How much will my course cost? 
Th tuition fee includes all course costs that are essential tor you to Complete the course. Pleaass 

c the attached document 'Standard Additional osts for Costs over and above the tuition faad 
see tn nfional and/or are costs that do not relate to the course of study. These may be costs 

you incur on top of the total course cost set out below. 



International Office 
Coventry University 
Priory Street 
Coventry CV1 5FB 

Telephone +44 (0)24 7615 2152 
Fax +44 (0)24 7615 2175 

www.coventry.ac.ukinternational 
Coventry 
UniverSity 

POstgraduate Masters Taught International Conditional Offer 

Student ID:13043254 

Miss Arya Vinayak Savadi 
202, Valentina VFVASociety, Lodha Paradise, 

Thane 
Maharashtra 
400601 Date: 05 June 2022 

India 

Dear Miss Sava di, 

Application Decision 

Loventry University, Cove ntry Unive rsity London, CU Cove ntry, CU London and CU Scarborough come together 

to torm part of the Cove ntry University Group (the "University") with all degrees awarded by Cove ntry University. 

WIth reference to your application to studyat the Unive rsity, we are delighted to offer you a place on the foll owing 

course which is conditional on the 'offer conditions' detailed below being met:-

MSc Adva ncing Physiotherapy Pra ctice (RQF Level 7) 
Coventry Unive rsity 

Course Title 
Location 

Award on Successful MSC 

Completion 
Stage of Entry 

Academic Course Start Date 
Usual Course Duration 

Stage 1 
01 September 2022 

1 Year 

£16,950.00 as advertised for the 2022/2023 Aca demic Year 

[use yours tudent I D as a payment re fere nce] 
Total Anticipated Tuition Fees 

per Academic Stage/Year of the 

Course 
1st Tuition Fee Payment for thee £4000.00 to be received bythe Universityas part of your offer conditions. On 

meeting your other offer conditions and by payi ng this Deposit, you fomally 

a ccept youroffer ofa place with the Unive rsity. 
Additional £4000.00 to be rece ive d by the University before en rolment begins 
on 5 September 2022 

first Academic Stage(the 
Deposit to secure your place) 
2nd Tuition Fee Payment for the 

first Academic Stage/Year to be 

the University 
arrival for 

received by 
before your 
enrolment (payable once your 

Visa has been issued to you) 
Remaining Tuition payment for 

the Academic Stage/Year 
£8,950.00 to be rece ived by the University by the payment deadlines detailed 

in the Tuition Fee Terms a nd Conditions. s0% of remain ing tuition fees to be 

received bythe University before 15th Nove mber 2022(TBC). Remaining 
balance to be received by the Universty be fore 15th Ja nuary 2023(TBC). See 
detailsinthe Tuition Fee Ierms a nd Conditions on our website. 

Scholarship/Tuition Award 

(subject to eligibility) 

Theseare awarded based on specific requirements and are subject 
eligiblity. Please note final confirmation of any a wards/scholarships will be 
confirmedon your CAS statement. 

if awarded, this is only va lid for your first ye ar of study at the University 

Living Expenses 
Estimated at £1023.00 per month 

Estimated 

(based on UKVI Guidance)[ UKVI 

Student Route Policy Guidance 

We regularly re view our course content, to make it relevant and current torthe benefit of ourstudents. Please 

check the current online course pages to read about the course on which you a re being o ffered a Conditional 

plate. 
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NMIMS Application ID: SOSMPT-202200169 

NAME: Sumanvita Batni 

Student Number Merit No. Campus Status Fees Payable (First year annual fees in Rs) 

o0000616422 4 Mumbai Selected Rs.3,50,000/ 

This offer is subject to fulfilment of eligibility criteria/s as mentioned in the Admission Information Handout. 

Dear Candidate, 

Congratulations! 

We wish to inform you that you have qulified for admission to the Master of Physiotherapy, Mumbai 

campus, Batch 2022. You will be allotted a provisional admission based on your merit ranking and 

preference 
given. Please confirm your acceptance of admission offer within given timeline by clicking on Accept offer & 

completing all the admission formalities. 

Candidate has to check dashboard for admission offer letter. Further, confirmation does not necessarily 
mean 

final admission or seat is reserved. Please upload all the required documents while filling up the e-admission 
form, ensure have pay the full course fees before the given timeline. 

You are requested to complete your admission process by filling up e-admission form and uploading required documents within the given timeline i.e. between 13.07.2022 to 18.07.2022 and fees payment till 

19.07.2022. 
Only those candidates who complete the process by paying fees will be admitted to the program. 

If vou do not accept the admission offer within the given time limit, it will be presumed that you are not 
interested in joining the course and this offer of admission will stand withdrawn automatically. 

The provisional admission will be confirmed arter the candidate submits all the required documents as qiven 
below and the same has been verified and found appropriate by the NMIMS Admissions team. 

No Please upload the following documents at the time of filling up e-admission form Sr. 

1 PHOTO IDENTITY PROOF (AADHAR CARD,PASSPORT,VOTERS ID,PAN CARD) 

2 10th MARKSHEET 

3 12th MARKSHEET 
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NAME Smerra Cardoza 

Student Number Merit No. Campus Status Fees Payable (First year annual fees in Rs) 
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*This offer is subject to fulfiment of eligibility criterials as mentioned in the Admission Information Handout. 

Dear Candidate, 

Congratulations! 

We wish to inform you that you have qualified for admission to the Master of Physiotherapy, Mumbai 

campus, Batch 2022. You will be allotted a provisional admission based on your merit ranking and 

preference 
given. Please confirm your acceptance of admission offer within given timeline by clicking on Accept offer & 

completing all the admission formalities 

Candidate has to check dashboard for admission offer letter. Further, confirmation does not necessarily 

mean 

final admission or seat is reserved. Please upload all the required documents while flling up the e-admission 

form, ensure have pay the full course fees before the given timeline. 

You are requested to complete your admission process by flling up e-admission form and uploading required 

documents within the given timeline i.e. between 13.07.2022 to 18.07.2022 and fees payment till 

19.07.2022. 
Only those candidates who complete the proces5 by paying fees will be admitted to the program. 

If you do not accept the admission offer within the given time limit, it will be presumed that you are not 

interested in joining the course and this offer of admission will stand withdrawn automatically. 

Tha nraisional admission will be confirmed after the candidate submits all the required documents as given 

below and the same has been verified and found appropriate by the NMIMS Admissions team. 

Sr. No Please upload the following documents at the time of filling up e-admission form 

1 PHOTO IDENTITY PROOF (AADHAR CARD, PASSPORT,VOTERS ID,PAN CARD) 

2 10th MARKSHEET 

12th MARKSHEET 
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nis offer is subject to fulfilment of eligibility criteria/s as mentioned in the Admission Information Handout. 

Dear Candidate, 

Congratulations! 

We wish to inform you that you have qualified for admission to the Master of Physiotherapy, Mumbai 

campus, Batch 2022. You will be allotted a provisional admission based on your merit ranking and 

preference 
given. Please confirm your acceptance of admission offer within given timeline by clicking on Accept offer & 

completing all the admission formalities. 

Candidate has to check dashboard for admission offer letter. Further, confirmation does not necessarily 

mean 

final admission or seat is reserved. Please upload all the required documents while filling up the e-admission 

form, ensure have pay the full course fees before the given timeline. 

You are requested to complete your admission process by filling up e-admission form and uploading required 

documents within the given timeline i.e. between 13.07.2022 to 18.07.2022 and fees payment till 

19.07.2022. 

Only those candidates who complete the process by paying fees will be admitted to the program. 

If you do not accept the admission offer within the given time limit, it will be presumed that you are not 

interested in joining the course and this offer of admission will stand withdrawn automatically. 

The provisional admission will be confirmed after the candidate submits all the required documents as given 
below and the same has been verified and found approprlate by the NMIMS Admissions team. 

Sr. No Please upload the following documents at the time of filling up e-admission form 

PHOTO IDENTITY PROOF (AADHAR CARD,PASSPORT,VOTERS ID,PAN CARD) 

10th MARKSHEET 

12th MARKSHEET 
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Ihis offer is subject to fulfilment of eligibility criteria/s as mentioned in the Admission Information Handout, 

Dear Candidate, 

Congratulations! 

We wish to inform you that you have qualified for admission to the Master of Physiotherapy, Mumbai 

campus, Batch 2022. You will be allotted a provisional admission based on your merit ranking and 

preference 
given. Please confirm your acceptance of admission offer within given timeline by clicking on Accept ofer & 

completing all the admission formalities. 

Candidate has to check dashboard for admission offer letter. Further, confirmation does not necessarily 

mean 

final admission or seat is reserved. Please upload all the required documents while filling up the e-admission 

form, ensure have pay the full course fees before the given timeline. 

You are requested to complete your admission process by filling up e-admission form and uploading required 

documents within the given timeline i.e. between 13.07.2022 to 18.07.2022 and fees payment till 

19.07.2022. 

Only those candidates who complete the process by paying fees will be admitted to the program. 

If you do not accept the admission offer within the given time limit, it will be presumed that you are not 

interested in joining the course and this offer of admission will stand withdrawn automatically. 

The provisional admission will be confirmed after the candidate submits all the required documents as given 

below and the same has been verified and found appropriate by the NMIMS Admissions team. 

Sr. No Please upload the following documents at the time of filling up e-admission form 

1 PHOTO IDENTITY PROOF (AADHAR CARD,PASSPORT,VOTERS ID, PAN CARD) 

10th MARKSHEET 

12th MARKSHEET 
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*Ihis offer is subject to fulfilment of eligibility criteria/s as mentioned in the Admission Information Handout. 

Dear Candidate, 

Congratulations! 

We wish to inform you that you have qualified for admission to the Master of Physiotherapy, Mumbai 

campus, Batch 2022. You will be allotted a provisional admission based on your merit ranking and 

preference 
given. Please confirm your acceptance of admission offer within given timeline by clicking on Accept offer & 

completing all the admission formalities. 

Candidate has to check dashboard for admission offer letter. Further, confirmation does not necessarily 

mean 

final admission or seat is reserved. Please upload all the required documents while fling up the e-admission 

form, ensure have pay the full course fees before the given timeline. 

You are requested to complete your admission process by filling up e-admission form and uploading required 

documents within the given timeline i.e. between 13.07.2022 to 18.07.2022 and fees payment till 

19.07.2022. 

Only those candidates who complete the process by paying fees will be admitted to the program. 

If vou do not accept the admission offer within the given time limit, it will be presumed that you are not 

interested in joining the course and this offer of admission will stand withdrawn automatically. 

The provisional admission will be confirmed after the candidate submits all the required documents as given 

below and the same has been verified and found appropriate by the NMIMS Admissions team. 

Sr. No Please upload the following documents at the time of filling up e-admission form 

1 PHOTO IDENTITY PROOF (AADHAR CARD,PASSPORT,VOTERS ID,PAN CARD) 

2 10th MARKSHEET 

12th MARKSHEET 
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Abstract
Gamification refers to using game attributes in a non-gaming context. Health professions 
educators increasingly turn to gamification to optimize students’ learning outcomes. How-
ever, little is known about the concept of gamification and its possible working mecha-
nisms. This review focused on empirical evidence for the effectiveness of gamification 
approaches and theoretical rationales for applying the chosen game attributes. We system-
atically searched multiple databases, and included all empirical studies evaluating the use 
of game attributes in health professions education. Of 5044 articles initially identified, 44 
met the inclusion criteria. Negative outcomes for using gamification were not reported. 
Almost all studies included assessment attributes (n = 40), mostly in combination with con-
flict/challenge attributes (n = 27). Eight studies revealed that this specific combination had 
increased the use of the learning material, sometimes leading to improved learning out-
comes. A relatively small number of studies was performed to explain mechanisms under-
lying the use of game attributes (n = 7). Our findings suggest that it is possible to improve 
learning outcomes in health professions education by using gamification, especially when 
employing game attributes that improve learning behaviours and attitudes towards learning. 
However, most studies lacked well-defined control groups and did not apply and/or report 
theory to understand underlying processes. Future research should clarify mechanisms 
underlying gamified educational interventions and explore theories that could explain the 
effects of these interventions on learning outcomes, using well-defined control groups, in 
a longitudinal way. In doing so, we can build on existing theories and gain a practical and 
comprehensive understanding of how to select the right game elements for the right educa-
tional context and the right type of student.

Keywords Gamification · Serious games · Simulation · Game-based learning · E-learning · 
Computers · New technology · Instructional methods
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Introduction

Gamification is rapidly becoming a trend in health professions education. This is at least sug-
gested by the number of peer-reviewed scientific publications on gamification in this field, which 
has increased almost tenfold over the past 5 years. At the same time, there seems to be little 
shared understanding of what constitutes gamification and how this concept differs from other, 
related concepts. Furthermore, according to business and education literature, there is still no 
clear understanding of when and why gamification can be an appropriate learning and instruc-
tional tool (Dicheva et al. 2015; Landers et al. 2015). The purpose of this systematic review was 
to provide a comprehensive overview of the use and effectiveness of gamification in health pro-
fessions education and to add to the existing research on gamification in several ways. To this 
end, we first clearly and carefully distinguished gamification studies from studies investigating 
other types of game-based learning. Then, we summarized the contexts in which the gamifica-
tion interventions took place and their underlying theories. Finally, we analysed the effects of 
individual game elements by using a conceptual framework that was originally developed by 
Landers et al. to structure game elements in other, non-educational domains (Landers 2014).

What is (or is not) gamification?

The use of game design elements to enhance academic performance (e.g., learning attitudes, 
learning behaviours and learning outcomes) is known as gamification or ‘gamified learning’ 
(Deterding et al. 2011). Due to the rapidly growing body of information and proliferation of dif-
ferent types of game-based learning (e.g. serious games), authors tend to use different terms for 
the same concept, or the same term for different concepts (for examples see Amer et al. 2011; 
Borro-Escribano et al. 2013; Chan et al. 2012; Chen et al. 2015; Frederick et al. 2011; Gerard 
et al. 2018; Lim and Seet 2008; Stanley and Latimer 2011; Webb and Henderson 2017). In part, 
this indiscriminate use of terms may be caused by the fact that in the literature of play and gam-
ing there is neither consensus on what a ‘game’ is conceptually (Arjoranta 2014; Caillois 1961; 
Huizinga 1955; Ramsey 1923; Salen and Zimmerman 2004; Suits 1978; Sutton-Smith 2000), 
nor on what the essential elements of a game are (Bedwell et al. 2012; Klabbers 2009).

Since there was a lack of uniformity in the definitions of the main forms of game-based 
learning—gamification, serious games, and simulations—we chose well-known, academi-
cally accepted definitions to distinguish among the three concepts that guided the search 
strategy and enabled selection of articles relevant for this systematic review. First, although 
various definitions of gamification can be found in various fields of literature such as busi-
ness, education and information technology (Blohm and Leimeister 2013; Burke 2014; 
Burkey et al. 2013; De Sousa Borges et al. 2014; Domínguez et al. 2013; Gaggioli 2016; 
Hamari et al. 2014; Hsu et al. 2013; Huotari and Hamari 2012, 2017; Kumar 2013; Muntean 
2011; Perrotta et al. 2013; Robson et al. 2015; Simões et al. 2013; Warmelink et al. 2018; 
Zuk 2012), a commonly applied definition is that of Deterding et al. (De-Marcos et al. 2014; 
Deterding et al. 2011; Dicheva et al. 2015; Lister et al. 2014; Mekler et al. 2017; Sailer et al. 
2017; Seaborn and Fels 2015). He and his colleagues define gamification as the use of game 
elements (e.g. points, leader boards, prizes) in non-gaming contexts (Deterding et al. 2011). 
This implies that, even though game elements are used in a certain context (such as educa-
tion), there should be no intention of creating a game. Second, this intention is different 
from the intention in serious games, which are defined as games (in their various forms) in 
which education is the primary goal, rather than entertainment (Susi et al. 2007). Serious 
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games address real-world topics in a gameplay context. In contrast to gamification, seri-
ous game designers’ intention is to create a game. Therefore, the characteristic difference 
between gamification and serious games lies in their design intention. Third, a simulation 
can be defined as a situation in which a particular set of conditions is created artificially in 
order to study or experience something that could exist in reality (Oxford English Diction-
ary 2017). Simulations provide instant feedback on performance, which is delivered as accu-
rate and realistic as possible in a safe environment (Alessi 1988; Vallverdú 2014). Simula-
tions do not need game elements like a scoring system and a win/lose condition. However, 
game-design techniques and solutions can be employed to create the simulated reality and 
the experience of something real (Alessi 1988; Jacobs and Dempsey 1993). Simulations are 
therefore best seen as learning activities that necessarily carry some game intention, but do 
not use game elements. By explicitly adding the designers’ intentions to the chosen defini-
tions for these three types of game-based learning, we established criteria for distinguishing 
between them and guiding study inclusion and analysis in this systematic review.

Game elements and game attributes

In academic literature, various game elements have been proposed to improve the learning 
experience in gamification, e.g. rewards, leader boards and social elements (Petrucci et  al. 
2015; Van Dongen et al. 2008). In addition, grey literature also lists vast amounts of different 
types of game elements (Marczewski 2017), which—though lacking an academic framework 
or basis—have been used in previous research (Wells 2018). Different terminology is used for 
the same type of game-elements; for example, badges (Davidson and Candy 2016), donuts 
(Fleiszer et al. 1997) and iPads (Kerfoot and Kissane 2014) are all types of rewards. In a recent 
systematic review on serious games (and gamification), Gorbanev et al. (2018) ascertained a 
lack of consensus regarding terminology used in games and welcomed any effort to reduce 
this terminological variety. Therefore, to make the results of gamification research in health 
professions education more comprehensive and transferable with regard to the game elements 
involved, we applied a conceptual framework of aggregated game elements that was originally 
proposed by Bedwell et al. (2012) and Wilson et al. (2009), and later modified by Landers 
(2014) (Table 2; “Appendix”). This framework posits that all existing game elements can be 
described and structured into nine attributes, while avoiding significant overlap between these 
attributes (Bedwell et al. 2012). The following game attributes are included in the framework: 
action language, assessment, conflict/challenge, control, environment, game fiction, human 
interaction, immersion and rule/goals. Instead of only focusing on specific game elements, we 
chose to use this framework to identify whether there is a class of game elements that hold the 
highest promise of improving health professions education. In doing so, we added a new per-
spective to existing reviews on gamification in higher (Caponetto et al. 2014; De Sousa Borges 
et al. 2014; Dichev and Dicheva 2017; Dicheva et al. 2015; Faiella and Ricciardi 2015; Nah 
et al. 2014; Subhash and Cudney 2018) and health professions education (Gentry et al. 2016; 
McCoy et al. 2016). In addition, we attempted to uncover the theory underpinning the gami-
fied interventions reported in this systematic review. In doing so, we responded to the call for 
more theory-driven medical education research (Bligh and Parsell 1999; Bligh and Prideaux 
2002; Cook et al. 2008), which we felt should also apply to research on game-based learning 
in general and gamification in particular (Caponetto et al. 2014; De Sousa Borges et al. 2014; 
Faiella and Ricciardi 2015; Gentry et al. 2016; McCoy et al. 2016; Nah et al. 2014).

This study, therefore, was intended to contribute to the literature (including existing sys-
tematic reviews) in several ways: (1) by creating a sharper distinction between gamification 
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and other forms of game-based learning; (2) by using a more generic way to structure game 
elements; and (3) by responding to the call for more theory-driven medical education research.

In sum, this systematic review aimed to provide teachers and researchers with a com-
prehensive overview of the current state of gamification in health professions education, 
with a particular focus on the effects of gamification elements on learning, the underlying 
mechanisms and considerations for future research.

We formulated five principal research questions that guided this systematic review:

1. What are the contexts in which game elements are used in health sciences education?
2. What game elements are tested and what attributes do they represent?
3. Is there empirical evidence for the effectiveness of gamified learning in health profes-

sions education?
4. What is the quality of existing research on gamified learning in health professions education?
5. What is the theoretical rationale for implementing gamified learning in health profes-

sions education?

Methods

We conducted a systematic review in accordance with the guidelines of the Associations 
for Medical Education in Europe (AMEE) (Sharma et al. 2015).

Search strategy

We systematically searched the literature for publications on the use of game elements in 
health professions education. First, we consulted two information specialists with exper-
tise in systematic reviews to assist in developing the search strategy. Together, we identi-
fied keywords, key phrases, synonyms and alternative keywords for gamification as well 
as game elements and attributes that were derived from a list of 52 game elements and 
Landers’ framework. Some of the 52 game elements and attributes were omitted from the 
search as they were too broad and generated a huge amount of hits (e.g., ‘environment’, 
‘scarcity’, ‘consequences’), irrelevant hits or as they did not generate any hits (e.g. ‘Easter 
eggs’). Based on these main keywords we formulated the search strategy for PubMed.

The first author (AvG) translated the PubMed search strategy for use in other databases 
and then systematically searched eight databases: Academic Search Premier; CINAHL; 
EMBASE; ERIC; Psychology and Behavior Sciences Collection; PsychINFO, PubMed 
and the Cochrane Library. The search was performed in April 2018. We used the following 
search terms: (gamif* OR gameplay* OR game OR games OR gamelike OR gamebased 
OR gaming OR videogam* OR edugam* OR flow-theor* OR “social network*” OR score-
board* OR leveling OR levelling OR contest OR contests OR badgification) AND (medi-
cal educat* OR medical train* OR medical field training OR medical school* OR medical 
Intern* OR medical residen* OR medical student* OR dental student* OR nursing stu-
dent* OR pharmacy student* OR veterinary student* OR clinical education* OR clinical 
train* OR clinical Intern* OR clinical residen* OR clinical clerk* OR teaching round* 
OR dental education* OR pharmacy education* OR pharmacy residen* OR nursing educa-
tion* OR paramedics education* OR paramedic education* OR paramedical education* 
OR physiotherapy education* OR physiotherapist education* OR emergency medical ser-
vices educat* OR curricul* OR veterinary education OR allied health personnel).
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Inclusion criteria

We included peer-reviewed journal articles on the use of gamification or game elements in 
education for (future) health professionals. We defined health professionals as individuals 
oriented towards providing curative, preventive and rehabilitative health care for humans as 
well as animals (e.g. individuals working in the fields of medicine, nursery, pharmacology 
and veterinary medicine). Real-life contexts (e.g. lectures and practicals) as well as digi-
tal contexts (e.g. mobile applications or computer software) were eligible for inclusion if 
they incorporated gamified learning to improve (future) health professionals’ (bio)medical 
knowledge or skills. We included quantitative as well as mixed-method studies.

Exclusion criteria

We excluded articles that (a) only described the development of gamified learning activities in 
educational contexts without reporting the effects of their interventions, (b) only focused on 
qualitative data, (c) focused on serious games, (d) focused on patient education, (e) focused 
on simulations, except when the focus was on the effects of gamification in simulations (gami-
fied simulations), (f) described adapted environments such as game-shows (e.g., “jeopardy” 
or “who wants to be a millionaire”) and board-games (e.g., “monopoly” or “trivial pursuit”) 
which we considered to be game contexts, and (g) were not written in Dutch or English.

Although the term “gamification” has been used since 2008 (Deterding et  al. 2011; 
Szyma 2014), we did not set a timeframe for our search since individual game elements 
were used in a non-game context long before the term “gamification” was coined and 
appeared in scientific literature.

Study selection

After retrieving the search results from different databases, AvG removed the duplicates 
and uploaded the remaining articles to Rayyan, a mobile and web-based application 
developed for systematic reviews (Ouzzani et al. 2016). Then, AvG and JB independently 
screened all titles and abstracts for preliminary eligibility. In case of uncertainty, the arti-
cles in question were retained. Subsequently, AvG read the full text of all retained articles 
to determine eligibility for inclusion in this systematic review. In case of uncertainty, arti-
cles were marked for discussion and independently screened by all researchers. To ensure 
consistency in the application of selection criteria, we undertook double screening on a 
10% random sample of the excluded articles as a form of triangulation. The researchers 
met at a regular basis to discuss challenges, uncertainties and conflicts with respect to arti-
cle selection. Disagreement between researchers was resolved by discussion.

In addition, we hand-searched the reference lists of included articles and citations for 
additional articles.

Data extraction and quality assessment processes

We extracted the following data from the included articles using the extraction methods 
described in the AMEE guideline (Sharma et al. 2015):
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1. General information (e.g., author, title and publication year), participant characteristics 
(including demographics and sample size) and characteristics of the educational content 
(including topic and the context in which the topic is presented, e.g. digital or analogue 
and type of study or profession);

2. Intervention (type of game element(s) and game attributes used);
3. Study outcomes (including satisfaction, attitudes, perceptions, opinions, knowledge, 

behaviour and patient outcomes);
4. Study quality (see below);
5. Theoretical frameworks used to design or evaluate gamified educational programs.

We used the Medical Education Research Study Quality Instrument (MERSQI) to measure 
the methodological quality of the selected studies (Reed et al. 2007). MERSQI is designed 
for measuring the quality of experimental, quasi-experimental and observational stud-
ies and consists of ten items covering six domains (study design, sampling, type of data, 
validity of evaluation instrument, data analysis, and outcomes). The maximum score for 
each domain is three. Five domains have a minimum score of one, resulting in a range 
of 5–18 points. We calculated individual total MERSQI scores, mean scores and standard 
deviations.

To provide a clear overview of the current state of studies on gamification in health 
sciences education, we used the framework for classifying the purposes of research in 
medical education proposed by Cook et  al. (2008). They distinguished studies as focus-
ing on description, justification and clarification. Description studies make no comparison, 
focus on observation and describe what was done. Justification studies make comparisons 
between interventions, generally lack or do not present a conceptual framework or a predic-
tive model and describe whether the new intervention worked. Clarification studies apply 
a theoretical framework to understand and possibly explain the processes underlying the 
observed effects, describe why and how interventions (i.e. gamification) work and illumi-
nate paths of future directions (Cook et al. 2008).

We classified all included studies as descriptive, justification or clarification.

Results

The study selection process is shown in Fig. 1. Our search identified 5044 articles, of which 
38 met the inclusion criteria on the basis of full-text screening. Uncertainty about inclusion 
or exclusion of 20 other articles (Bigdeli and Kaufman 2017; Boysen et al. 2016; Campbell 
1967; Courtier et  al. 2016; Creutzfel dt et  al. 2013; Dankbaar et  al. 2016, 2017; Hudon 
et  al. 2016; Inangil 2017; Kaylor 2016; Leach et  al. 2016; Lim and Seet 2008; Mishori 
et al. 2017; Montrezor 2016; Patton et al. 2016; Richey Smith et al. 2016; Sabri et al. 2010) 
were resolved by consensus discussion among all members of the research team, which 
yielded three additional studies. Of the 17 studies excluded in this step, one was excluded 
because no consensus could be reached (Mullen 2018), the others did not meet the inclu-
sion criteria. Hand search of references and citations yielded three additional studies. A 
total of 44 studies were eligible for inclusion in our systematic review (Table 1).

As a form of triangulation and to assess the level of agreement between the research-
ers, a random sample of 10% of the excluded articles was double screened by the other 
members of the team. The overall agreement between JB, JSA, DJ and JRG was 94%. The 
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disagreements about the remaining 6% were resolved by discussion, which led to the con-
clusion that all studies in the sample had rightly been excluded from the review.

Educational context and student characteristics

The majority of the studies were conducted in the USA (n = 20) or Canada (n = 8). Most 
studies involved undergraduate (n = 15) and postgraduate medical students (e.g. residency) 
(n = 15), followed by nursing (n = 7), dental (n = 1), pharmacy (n = 1), osteopathic (n = 1), 
allied health (n = 1), speech language and hearing pathology students (n = 1) or a mix of 
students of different professional courses (n = 3) (Table 1). From the gamification studies 
in post-graduate medical education, the number of studies in surgical specialties (n = 6) 
equalled the number of studies in other medical specialties (n = 6). Compared to analogue 
gamified learning activities (n = 14), twice as many digital learning activities (n = 28) were 
identified. An example of gamification in a digital environment was a web-based platform 
where gamification elements were inspired by the Tetris game (Lin et al. 2015). The goal 
of that pilot study was to collect validity evidence for a gaming platform as training and 
assessment tool for surgical decision making of general residents. An example of an ana-
logue gamified learning activity was the use of a board game for undergraduate medical 
students. The game consisted of a board depicting a mitochondrion and cards representing 
components of the mitochondrial electron transport chain that had to be put in the right 
order. The goal of that study was to assess the effect of this active learning activity (Forni 
et al. 2017).

Game attributes

We categorized the identified game elements into the game attributes for learning of 
Landers’ framework (Landers 2014).

In most studies, the game attributes “assessment” (n = 40) and/or “conflict/challenge” 
(n = 27) (Table 1) were embedded in the learning environment. Intervention studies with 
assessment attributes particularly used scoring (n = 26) and rewards (n = 10). Scoring 
mostly entailed keeping record of points earned for completing a certain task or answering 
a question correctly. Rewards varied considerably and included digital trophies, donuts, 
iPads and money. Intervention studies with the conflict/challenge attribute particularly used 
competition (n = 21).

Combinations of game attributes were most common in our review (n = 36). Assessment 
and conflict/challenge attributes were often applied together (n = 24), predominantly in the 
form of leader boards displaying rank orders of participants, thus enabling comparison of 
students’ achievements. Compared to the other attributes, assessment attributes were more 
often examined separately (n = 6), followed by “conflict/challenge” (n = 1) and “human-
interaction” (n = 1). The other attributes were always studied in combination with other 
game attributes (Table 1).

Effects of gamified learning interventions

We did not find any negative outcome of the use of gamification in health professions edu-
cation. All studies reported positive results compared to a control group not using gamifi-
cation, or similar results for both groups (Table 1).
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Multiple studies reported that the (frequently used) combination of assessment and 
conflict/challenge game attributes could increase the use of gamified learning materials 
(n = 8), strengthen satisfaction (n = 16) or improve learning outcomes (n = 11) (Table  1). 
Whether or not increased use ensured improved learning remained uncertain. For instance, 
two comparable studies using assessment and conflict/challenge attributes each reported 
increased use of simulators, but did not investigate or report learning outcomes (Kerfoot 
and Kissane 2014; Van Dongen et al. 2008). Two different studies in which the same gami-
fied elements were used also found that the use of simulators had increased (El-Beheiry 
et  al. 2017; Petrucci et  al. 2015), but only one study found improved performance (El-
Beheiry et al. 2017).

One study focused on the level of health care outcome (Kerfoot et al. 2014). This ran-
domized controlled trial had the highest MERSQI score and investigated whether gamifi-
cation in an online learning activity could improve primary care clinicians’ hypertension 
management. The intervention group participated in a gamified, spaced learning activ-
ity comprising three game elements: competition, space-learning and scoring. The con-
trol group received the same spaced education through online postings. The gamification 

Ar�cles screened by �tle and abstract (n=2901) 

Ar�cles iden�fied through database searching 
(n=5044) 

Duplicates removed (n=2143) 

Full-text ar�cles assessed for eligibility (n=614) 
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Fig. 1  Flow chart of the article selection process
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intervention was associated with a modest reduction in numbers of days to reach the target 
blood pressure in a subgroup of already hypertensive patients. That study did not uncover 
the underlying mechanisms of how gamification supported these positive patient outcomes. 
A proper theory was also lacking or not presented. Because of the study design, we were 
not able to disentangle whether competition, spaced learning, scoring, or a combination of 
them had caused the effect. In fact, adopting and testing a combination of game elements 
without being able to disentangle their individual effects on learning is a quite general phe-
nomenon in gamification research in health professions education.

Contextual differences and effects of game attributes

We found that certain game attributes were more often applied to a particular context. 
For instance, a combination of conflict and challenge attributes was relatively more often 
applied to digital contexts (24 out of 28 digital studies) than to analogue contexts (3 out 
of 14 analogue studies). A combination of conflict and challenge attributes was also more 
often chosen by researchers from Europe (6 out of 8 European studies) and the USA (17 
out of 21 USA studies) than by researchers from Canada (3 out of 8 Canadian studies). 
We found differences in use of a combination of conflict and challenge attributes between 
undergraduate and postgraduate settings (9 out of 15 undergraduate studies and 14 out of 
15 postgraduate studies used such a combination). Yet, we could not find a direct indica-
tion that the effects of game attributes were dependent on these contextual factors.

Quality of the current gamified learning research

The total MERSQI scores of the 44 studies included in our review ranged between 5 and 
17 points (mean 9.8 points, SD 3.1; see Table 1).

Descriptive studies

Most of the included studies (n = 25; Table  1) were descriptive in nature in such sense 
that they focused on observation and described what was done, without using comparison 
groups. These descriptive studies were typically low in MERSQI scores (mean 8.3, SD 2.3) 
and only contained post-intervention measurements.

Justification studies

In twelve studies (Table 1), groups involved in gamified learning sessions were compared 
with control groups to investigate whether gamification enhances learning outcomes. 
Almost half of these justification studies were confounded in such a way that the outcomes 
could not be attributed to the gamification intervention under study, because the groups 
not only differed in treatment, but also with respect to other aspects (Table 1; marked with 
asterisks). Comparing a group of participants who took part in a gamified learning activity 
with a group of participants who did not take part in any learning activity is an example of 
a confounded comparison (Adami and Cecchini 2014). The remaining seven justification 
studies, which were without confounds, showed an average MERSQI score of 12.5 (SD 
2.6), which was the highest study quality in our sample.
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Clarification studies

In seven studies, theoretical assumptions were affirmed or refuted, based on the results of 
the study (Table 1). Three of these studies had a design with a control group (Butt et al. 
2018; Van Nuland et  al. 2015; Verkuyl et  al. 2017), out of which two were confounded 
by poor design (Table 1; asterisks). The other four studies did not include control groups. 
With an average MERSQI score of 11.1 (SD 3.5), the seven clarification studies were of 
medium quality.

The use of theory

The hallmark of clarification studies is the use of theory to explain the processes that 
underlie observed effects (Cook et al. 2008). In most studies (n = 5), multiple game attrib-
utes were related to a chosen theory. In three out of the seven clarification studies, the 
authors referred to Experiential Learning Theory (El Tantawi et al. 2018; Koivisto et al. 
2016; Verkuyl et al. 2017) and in each of the remaining four studies the authors referred to 
a different theory: Reinforcement Learning Theory (Chen et al. 2017), Social Comparison 
Theory (Van Nuland et al. 2015), Self-Directed Learning (Fleiszer et al. 1997) and Delib-
erate Practice Theory (Butt et al. 2018). Each theory will be discussed briefly below, with 
specific attention to how these theories can be linked to game elements.

Experiential Learning Theory states that concrete experience provides information 
that serves as a basis for reflection. After this reflection, learners think of ways to improve 
themselves and, after this abstract conceptualization, they will try to improve their behav-
iours accordingly (Kolb et al. 2000; Kolb and Boyatzis 2001). Some researchers assumed 
that by gamifying their courses, students’ experiences and, consequently, their under-
standing (through reflection and conceptualization) might be enhanced. For instance, den-
tistry students’ experiences of being a part of an exciting narrative in an academic writing 
course, including game elements like role-playing, feedback, points, badges, leader boards 
and a clear storyline, were assumed to improve their performance (El Tantawi et al. 2018).

Self-Directed Learning is the process of diagnosing one’s own learning needs, formulating 
one’s own learning goals and planning one’s own learning trajectory. The increased autonomy 
in the pursuit of knowledge is assumed to result in higher motivation (Knowles 1980). Gamifi-
cation that was inspired by Self-Directed Learning involved quizzes that were fully developed 
by small groups of medical students or residents about a self-chosen subject of their surgical 
intensive care unit rotation, right answers were rewarded with donuts (Fleiszer et al. 1997).

Deliberate Practice Theory is based on engaging already motivated students to become 
experts via well-defined goals, real world tasks and immediate and informative feedback 
(Butt et al. 2018; Ericsson et al. 1993). Deliberate Practice Theory was applied to develop 
an educational tool using game-elements (such as points and time constrains) and virtual 
reality to practice urinary catheterization in nursing education (Butt et al. 2018).

Two studies stood out for the way in which they used theory to explain the effect of a 
single game attribute. Van Nuland et al. (2015) used social comparison theory to explain 
the effect of competition and Chen et al. (2017) used Reinforcement Learning Theory to 
explain the effect of direct feedback in digital learning.

According to the Social Comparison Theory, social comparison is a fundamental mech-
anism for modifying judgment and behaviour through the inner drive individuals have to 
gain accurate self-evaluations (Corcoran et al. 2011; Festinger 1954). Gamification based 
on Social Comparison Theory involved the introduction of leader boards. According to 
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Van Nuland et  al. improved performance would be achieved by letting students identify 
discrepancies in their knowledge through upward comparison or validate their assumptions 
on knowledge through downward comparison (Van Nuland et al. 2015).

Reinforcement Learning Theory relates to a form of behavioural learning that is depend-
ent on rewards and punishments (Börgers and Sarin 1997). If a desired behaviour or action 
is followed by a reward, individuals’ tendency to perform that action will increase. Punish-
ment will decrease individuals’ tendency to perform that action. The gamification study 
based on this theory assumed that rewards and punishments (e.g. receiving points or nega-
tive, red-coloured responses, respectively) would improve the subjective learning experi-
ence and help learners acquire implicit skills in radiology (Chen et al. 2017).

Although different theories predicted the effectiveness of different mechanisms to improve 
performance, a common assumption seemed to be that the use of game attributes would 
improve learning outcomes by changing learning behaviours or attitudes towards learning.

Discussion

The purpose of this systematic review was to investigate the current evidence for using 
gamification in health profession education and understand which mechanism are involved 
and how they can explain the observed effects.

The majority of the included studies—only quantitative and mixed-methods studies—
were performed in medical schools in the USA and Canada, and used digital technologies 
to develop and implement gamified teaching and learning. No negative effects of using 
gamification were observed. Almost all interventions included assessment game attrib-
utes, mostly in combination with conflict/challenge attributes. Especially this combina-
tion of attributes was found to increase the use of learning materials, sometimes leading 
to improved learning outcomes. Our review revealed a relatively small number of studies 
involving high-quality control groups, which limited recommendations for evidence-based 
teaching practice. In addition, high-quality clarification studies on how underlying mecha-
nisms could explain the observed effects are uncommon in gamified learning research. In 
most studies, an explicit theory of learning was not presented and an appropriate control 
group was lacking. Of the few studies that did refer to theory, most researchers essentially 
proposed that the game element(s) under study would strengthen attitudes or behaviours 
towards learning, which in turn might positively influence the learning outcomes.

Empirical evidence for using gamification

At first glance, it may seem that improved or unchanged academic performance (e.g. learn-
ing behaviours, attitudes towards learning or learning outcomes) can justify the use of 
gamification in health professions education. However, caution should be taken in draw-
ing strong conclusions, because most studies were descriptive, (confounded) justification 
or (confounded) clarification studies, or clarification studies that did not include control 
groups (total n = 36). In sum, despite the apparent encouraging early results, it remains 
unclear whether the reported effects on academic performance can be solely attributed to 
the gamified interventions due to the absence of (non-confounded) control-groups. The 
remaining eight studied included in our study were well-controlled studies using assessment 
and conflict/challenge attributes, so these study results could be interpreted with more con-
fidence. The use of the learning material was increased in all intervention groups compared 
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to their control groups (El-Beheiry et al. 2017; Kerfoot and Kissane 2014; Kerfoot et al. 
2014; Petrucci et al. 2015; Scales et al. 2016; Van Dongen et al. 2008; Van Nuland et al. 
2015; Worm and Buch 2014), often in combination with improved learning outcomes (El-
Beheiry et al. 2017; Kerfoot et al. 2014; Scales et al. 2016; Van Nuland et al. 2015; Worm 
and Buch 2014). Using conflict/challenge and assessment attributes, especially competition 
and scoring, therefore seemed to positively influence learning. The apparently consistent 
effect of gamification is promising but also warrants further investigation. First, gamifica-
tion research is still much in its infancy, it should be recognized that positive results may 
have been overreported due to a publication bias (Kerr et al. 1977; Møllerand and Jennions 
2001) and that negative results remain un- or underreported. Second, so far, mainly small-
scale and pilot studies have been conducted, which is not just typical of health professions 
education but also applies to areas where gamification is already more often used, such as 
computer sciences (Dicheva et al. 2015). Third, it is important to realise that gamification 
can also have unexpected or unwanted effects (Andrade et al. 2016). Competition, which 
is one of the most frequently used game elements in this review, is particularly interesting 
in that regard. In theory, competition can hamper learning by turning projects into a race 
to the finish line. In this case, participating in a gamified learning activity might diminish 
learning: winning becomes more important than the internalisation of knowledge and/or 
skills. This shift in attention from task to competition might, therefore, come at the expense 
of students’ performance and even their intrinsic motivation to learn (Reeve and Deci 
1996). For example, in our review, four studies involving simulators showed that competi-
tion leads to increased use of the simulators (e.g., for a longer time and more frequently) 
(El-Beheiry et al. 2017; Kerfoot et al. 2014; Petrucci et al. 2015; Van Dongen et al. 2008). 
However, only one of these studies reported improved learning outcomes (El-Beheiry et al. 
2017). That this outcome was not found in the other three studies might be attributed to 
a shift in attention as explained before. Increased use of learning material generally indi-
cated repetition, which is one of the most powerful variables to affect memory, leading to 
improved learning outcomes and retention (Hintzman 1976; Kerfoot et al. 2009; Murre and 
Dros 2015; Slamecka and McElree 1983). However, as a corollary from using gamification 
in learning, repetition may become less effective when students’ attention shifts from the 
learning task to, for instance, competition. So even though repetition is vital for knowl-
edge retention, increased repetition of the learning material in gamified interventions might 
not necessarily benefit learning, especially when students get distracted by game elements. 
Similarly, shifts of motivation may occur with different game attributes. In interventions 
applying the game attribute assessment, for example, the elements scoring and rewards are 
frequently used. However, giving rewards for a previously unrewarded activity can lead to 
a shift from intrinsic to extrinsic motivation and even loss of interest in the activity when 
the rewards are no longer given. This is also called the over-justification effect (Deci et al. 
1999, 2001; Hanus and Fox 2015; Landers et al. 2015; Lepper et al. 1973). In such cases, 
students’ motivation might shift from being internally driven to learn to being externally 
driven by gamification, possibly ending with amotivation when the gamified activities are 
over.

We did not find a direct indication that the effects of game attributes were dependent 
on contextual factors, since all included studies reported positive results. However, we did 
find that a combination of conflict and challenge attributes was more often used in the con-
text of postgraduate education and in digital modalities. Whether this implies that opting 
for digital modalities is better suited to postgraduate courses or whether digital modalities 
are better suited for a combination of conflict and challenge attributes remains uncertain. 
Future research should investigate whether other game attributes and/or modalities are also 
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applicable to postgraduate students. In addition, researchers might focus on identifying rea-
sons for choosing specific (combinations of) attributes in a specific context.

The use of a conceptual framework

The conceptual framework we used in this study originated from serious games. It was 
altered by Landers (2014) for gamification purposes and was now—at least to our knowl-
edge—used for the first time to systematically structure gamification studies. It was not the 
aim of this study to evaluate this method, however, future researchers may want to re-eval-
uate before applying it to systematic analyses. Coding was relatively easy which may imply 
that game-elements are over-generalized. For instance, points, badges, iPads and money 
are kinds of rewards and, therefore, confirmed as assessment attributes. However, the tim-
ing of the rewards (e.g., immediate versus delayed rewards) as well as the context of the 
rewards (e.g., negative or positive feedback) might have a different impact on the outcomes 
(Ashby and O’Brien 2007; Bermudez and Schultz 2014; Butler et al. 2007). Consequently, 
the claim that assessment attributes can increase or improve learning is insufficiently sub-
stantiated, or at least incomplete. Besides, some attributes appeared to have much overlap: 
immersion and environment attributes were almost always implemented in conjunction. 
This conceptual framework was helpful in guiding our review and interpreting the results, 
although some work is needed to refine its contents.

Theory‑driven gamification

The purpose of theory is to generate hypotheses, predict (learning) outcomes and explain 
underlying mechanisms. Unfortunately, most identified studies on gamification in health pro-
fessions education were not based on theory, or theoretical considerations were not included 
or not yet elaborated. Our review showed that researchers who did use theory hypothesized 
that effective gamified learning might strengthen students’ learning behaviours or posi-
tive attitudes towards learning, which in turn might improve their learning outcomes. For 
instance, in studies referring to ELT (El Tantawi et al. 2018; Koivisto et al. 2016; Verkuyl 
et al. 2017), it was assumed that incorporating gamification into courses could enhance stu-
dents’ experience and, therefore, their reflection on and conceptualization of that experience 
(Kolb et al. 2001). For example, El Tantawi et al. (2018) used story-telling and game-termi-
nology (together with other game-elements) to improve students’ attitudes towards academic 
writing. This way, the researchers intended to modify students’ perceptions of a task and 
made it seem like an exciting adventure, with a story built around a fictitious organisation.

Next to changing attitudes, the aim of studies that applied theory was also to change behav-
iours. For example, reinforcement learning theory was applied to increase repetition by rein-
forcing right answers (Chen et al. 2017). Although all theories we identified in this review were 
useful in clarifying research findings in the field of gamification of education and learning, it 
remains difficult to explain on the basis of these theories why specific game attributes or com-
binations of them should be preferred over others. For instance, Van Nuland et al. (2015) used 
social comparison theory to develop a digital, competition-based learning environment and 
explain research outcomes. Social comparison theory poses that individuals compare their per-
formances to those of others to evaluate their abilities and seek self-enhancement (Gruder 1971; 
Wills 1981). Van Nuland et al. (2015) aimed to trigger social comparison in an intervention 
group by using leader boards with peer-to-peer competition in a tournament environment. They 
found that the intervention group outperformed their noncompeting peers on the second term 
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test. Here, the use of social comparison theory helped clarify this effect through the compara-
tive element underlying the competitive features of gamified learning that may have increased 
participants’ motivation to excel. However, because scientific theories are general statements 
describing or explaining causes or effects of phenomena, it remains unclear which specific 
game element has the highest potential of triggering social comparison and whether competi-
tion should be the most viable option. Although the use of leader boards appears to be a valid 
choice, it can also hamper learning when it (1) shifts attention from learning to competition 
(see earlier), (2) is not liked by all students and (3) is not the only game attribute that triggers 
social comparison. Perhaps less competitive game elements (e.g., upgrading avatars, receiving 
badges, building things) or even different game attributes (e.g., control, game-fiction or human-
interaction) could also trigger social comparison.

Theoretical and practical implications

Based on the scarcity of high-quality studies on processes underlying the effects of gamified 
educational interventions, we urgently call for more high-quality clarification research. Clar-
ification studies could provide researchers with an understanding of the mechanisms that are 
involved in gamified learning (and illuminate paths for future research) (Cook et al. 2008) 
and teachers with evidence-based information on how to implement gamification in a mean-
ingful way. Based on our findings, future clarification studies should use and validate exist-
ing learning theories in the context of gamification. The theories we identified in this review 
could, among others, serve as a basis for this research (Landers 2014; Landers et al. 2015). 
Because theories are general ideas, researchers should focus on (separate) specific game ele-
ments to identify the most promising game attributes in relation to a specific theory. Impor-
tant negative results should be reported as well. In addition, realist evaluation can help pro-
vide a deeper understanding by identifying what works for whom, in what circumstances, in 
what respects and how (Tilley and Pawson 2000). The finding that (a combination of) game 
attributes may enhance learning outcomes by strengthening learning behaviours and atti-
tudes towards learning could be used as a starting point for such an approach.

In addition, we would like to emphasize the need for design-based research using well-defined 
controlled groups to find out whether gamified interventions work (justification research). 
Although justification research hardly allows for disentangling underlying processes, there 
should always be room for innovative ideas and interventions (e.g., applying infrequently used 
game attributes) to inform future research (Cook et al. 2008). Furthermore, design-based research 
on gamification can shed more light on learning outcomes. For instance, further research could 
illuminate whether increased repetition results in less positive learning outcomes when students’ 
attention is distracted from their learning task by one or more game attributes. We would also 
like to encourage design-based research for interventions that combine different outcome meas-
ures, such as learning outcomes and frequency of using gamified educational interventions.

Finally, most studies in this review showed promising results for implementing gamifica-
tion in health professions education. This opens new ways for educators to carefully experiment 
with the way they teach and implement gamified learning in their curricula. First, they need to 
determine whether there are behavioural or attitudinal problems that need attention and can be 
resolved by integrating game elements into the non-gaming learning environment. Subsequently, 
they have to determine which game attribute or combination of game attributes and matching 
game elements may help prevent consolidation of undesirable behaviours and/or attitudes. In this 
sense, gamification could be seen as an experimental educational tool to resolve behavioural or 
attitudinal problems towards learning which, therefore, may improve learning outcomes.
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Strengths and limitations

The literature in this review represents a broad spectrum of gamified applications, investigated 
across the health professions education continuum. The strengths of our systematic review are 
the comprehensive search strategy using multiple databases, the use of explicit in- and exclu-
sion criteria and the transparent approach to collecting data. Furthermore, our study offers a 
unique analysis approach implying a combination of four core elements—namely (a) an alter-
native way to distinguish gamification from other forms of game-based learning, (b) struc-
turing game elements in a comprehensive way, (c) uncovering theories underpinning gami-
fied intervention and (d) assessing study quality—which sets our study apart from existing 
systematic reviews on gamification. Using such an approach, we were better able to make a 
distinction between the three forms of game-based learning (gamification, serious games and 
simulations) and, therefore, to make an accurate selection of gamification studies. In doing so, 
we added a new perspective to literature reviews in health professions education by applying 
a conceptual framework and using a more generic way of structuring individual game ele-
ments into overarching game attributes to investigate whether there is a (combination of) game 
attribute(s) that holds the highest promise of improving health professions education.

This study had several limitations. First, although we took a systematic approach to iden-
tifying relevant articles, it is possible that we unintentionally overlooked some articles that 
explored the same phenomenon using different keywords. We also may have missed some 
articles while we had to exclude keywords that were too general and resulted in too many 
irrelevant articles. Yet, we tried to include as many relevant articles as possible by basing 
our search on a list of 52 game elements and Lander’s framework (Landers 2014; Marc-
zewski 2017). We kept our search as comprehensive as possible while critically evaluating 
the output. In addition, we did not set a timeframe for our search since individual game 
elements were used in a non-game context long before the term “gamification” was coined.

Second, we are aware that other scholars may have different views of what constitutes (seri-
ous) games or gamified learning, since there is no consensus on the definition of “game”’ and, 
therefore, “gamification” and “serious games” (Arjoranta 2014; Ramsey 1923; Salen and Zim-
merman 2004; Suits 1978). Since we explicitly added “game-intention” to our definitions of 
gamification, serious games and simulations, there may have been subjectivity in our decision-
making process for inclusion/exclusion of studies. Views of designers, participating students, 
teachers and scholars can differ as to whether something is a game or not, because meanings 
are constructed on the basis of historical, cultural and social circumstances through specific 
discourse of games or acts of gameplay. This means that even though designers, researchers 
and teachers may have the intention to not create a game and to only use game-elements, a par-
ticipants’ view of whether it actually is a game can be quite different, depending on his or her 
background. For instance, some students or researchers may interpret the inclusion of a leader 
board as a game element in a non-gaming context, while others may interpret it as a game. So, 
although the intention of creating a game is the characteristic difference between gamifica-
tion and serious games, the interpretation of gamified interventions is prone to subjectivity 
due to a lack of consensus of what the word ‘game’ refers to. This, in turn, suggests that our 
study selection process may also be prone to subjectivity. However, the distinction we made 
between the three forms of game-based learning proved to be quite straightforward and we 
used a form of triangulation to overcome this limitation. Although we underline the need for 
clarification of terms like (serious) game and gamification, we do feel that our research method 
was appropriate for this study. A third limitation may be that only one researcher (AvG) was 
involved in screening the full texts to confirm the eligibility of each study on the basis of our 
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in- and exclusion criteria. However, in case of uncertainties, the entire team was involved in 
the decision-making process and we undertook double screening on a 10% random sample 
of the excluded articles as a form of triangulation. Additionally, all researchers independently 
reviewed full texts during the process and engaged in joint discussions to resolve uncertainties 
and reach consensus, when necessary. The fourth limitation is that we included mixed meth-
ods studies, but ranked the included studies using MERSQI only. MERSQI is an instrument 
for assessing the methodological quality of experimental, quasi-experimental and observa-
tional studies in medical education, so it does not assess the qualitative parts of mixed methods 
studies. Although using the MERSQI enabled comparison between all studies included in our 
study, we realize that our outcomes neglected the quality of the qualitative parts of these stud-
ies and may not reflect the quality of each mixed-methods study in its entirety. We acknowl-
edge, however, that the qualitative components of the mixed-methods studies may be very val-
uable. Fifth, although the applied conceptual framework enabled us to generalize our findings, 
at times, generalization might have caused too much information loss since the framework 
could use more refinement. Sixth and finally, we only included articles written in English and 
Dutch, so there is the potential for language and culture bias, since studies with positive results 
are more likely to be published in English-language journals (Egger et al. 1997).

Conclusion

Gamification seems a promising tool to improve learning outcomes by strengthening learn-
ing behaviours and attitudes towards learning. Satisfaction rates are generally high and pos-
itive changes in behaviour and learning have been reported. However, most of the included 
studies were descriptive in nature and rarely explained what was meant by gamification and 
how it worked in health professions education. Consequently, the current research status 
is too limited to provide educators with evidence-based recommendations on when and 
how specific game elements should be applied. Future clarification research should explore 
theories that could explain positive or negative effects of gamified interventions with well-
defined control groups in a longitudinal way. In this way, we can build on existing theories 
and gain a practical and comprehensive understanding of how to select the right game ele-
ments for the right educational context and the right type of student.
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Year Name of students placed 

Total 

number of 

students

Name of the employer with contact 

details
Programme graduated from  

2021-22 Ms. Aamreen Ryain
MGM School of Physiotherapy, Navi 

Mumbai, Phn No-02227437866
MPT 

2021-22 Ms. Neha Padia
MGM School of Physiotherapy, Navi 

Mumbai, Phn No-02227437867
MPT

2021-22 Ms. Neena Varghese 1 B R Harne College of Physiotherapy MPT

2021-22 Ms. Damini Aglawe Self-Employed MPT

2021-22 Ms. Purva Kataria Self-Employed MPT

2021-22 Ms. Ankita Waghela Self-Employed MPT

2021-22 Mr. Abhijit Kanojia Self-Employed MPT

2021-22 Ms. Shivani Chavan Self-Employed BPT

2021-22 Ms. Aarti Chandarshire Self-Employed BPT

2021-22 Ms. Shalom Andrews Self-Employed BPT

2021-22 Ms. Shreeya Patil Self-Employed BPT

2021-22 Ms. Anoli Gupta Self-Employed BPT

2021-22 Ms. Sushmita Shirsat Self-Employed BPT

2021-22 Ms. Siddhi More Self-Employed BPT

2021-22 Ms. Kainat Khan Self-Employed BPT

2021-22 Ms. Rutuja Parte Self-Employed BPT

2021-22 Ms. Shweta Vayal Self-Employed BPT

2021-22 Ms. Kasturi Vairagi Self-Employed BPT

2021-22 Mr. Puneet Tayade Self-Employed BPT

2021-22 Ms. Disha Surwase Self-Employed BPT

2021-22 Mrs. Sibimol Sivaprasad Self-Employed BPT

2021-22 Ms. Swati Shitole Self-Employed BPT

2021-22 Ms. Aishwrya Shirude Self-Employed BPT

2021-22 Ms. Dhwani Sheth Self-Employed BPT

2021-22 Ms. Shankari Balan Self-Employed BPT

2021-22 Ms. Shaili Gogri Self-Employed BPT

2021-22 Ms. Zaheen Shaikh Self-Employed BPT

2021-22 Ms. Priya Shah Self-Employed BPT

2021-22 Ms. Hinal Shah Self-Employed BPT

2021-22 Ms. Kritika Pillai Self-Employed BPT

2021-22 Ms. Tanvi Patil Self-Employed BPT

2021-22 Ms. Sreya Nambiar Self-Employed BPT

2021-22 Ms. Vishakha Morye Self-Employed BPT

2021-22 Mr. Keshav Singh Self-Employed BPT

2021-22 Ms. Tanvi Kadve Self-Employed BPT

2021-22 Ms. Kallpita Kadam Self-Employed BPT

2021-22 Ms. Avani Dixit Self-Employed BPT

2021-22 Ms. Urvi Jain Self-Employed BPT

2021-22 Ms. Saba Kalokhe Self-Employed BPT

2021-22 Ms. Nirmiti Shinde Self-Employed BPT

2021-22 Ms Neha Damli Self-Employed BPT

2021-22 Mr. Mubarak Desai Self-Employed BPT

2021-22 Ms. Viddhi Desai Self-Employed BPT

2021-22 Ms. Ankita Kelkar Self-Employed BPT

2021-22 Ms. Kavya Aggarwal Self-Employed BPT

2021-22 Ms. Sanika Kulkarni Self-Employed BPT

2021-22 Ms. Laiba Dalvi Self-Employed BPT

2021-22 Ms. Ferzeen Mody Self-Employed BPT

2021-22 Ms. Sumanvita Batni Self-Employed BPT

46

Number of placement /self-employment in professional services of outgoing students during the year

 Number of outgoing   students who got placed / self-employed during the preceding academic year

2
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(Deemed to be University u/s 3 of UGC Act, 1956)

Grade ‘A’ Accredited by NAAC
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Sector-1, Kamothe, Navi Mumbai – 410209



B 
l\1GM INSTITUTE OF I IICALTII SCI ENC ES 

(Deemed to be U11ivc1 , :1y 11/s ~ oflJClC /\c.:I, l'J5f,) 
(;nule 'A' /\cl'l'c1lllc1l lly NAAC 

MGM SCIIOOL OF PHYSIOTIIERAPY 
Sector-I, Knmolhc, Navi Murnb,1i - 410209 

~-tGM/ SOP/02./ 2 0'2-'2- Date: o II O I I ?-0 2-2..-

To, 
Dr. Aamrccn Ryain (PT) 
5/b-l, Dongre Sadan, Mohili Village, Sakinaka, 
Andhcri East, lvlumbai-72. 

Subject Contractual Appointment as "Assistant Professor" in MGM School of Physiotherapy, 
Na,i l\iumbai. 

Dear Dr. Aarnrccn Ryain (PT), 

This has reference to your application for the post of "Assistant Professor" and the subsequent intervie,vs you 
had \\ith us. We arc pleased to offer you contractual appointment (full time) with us as 
··Assistant Professor" for a period of one year. 

1. Your appointment is effective from your dale of joining. 

2. You will b~ paid~ consolidated monthly salary of INR 50,000/- (Fifty Thousand Only) 

3. Your appointment.is subject to approval by MGM Institute of Health Sciences, Kamothc Navi Mumba i. 
Until your appointment is approved by this university, it will be treated purely ternpor:iry and liable to b~ 
terminated without assigning any reason. You understand that registration for PhD at MGM lnstitutc o f 
Health Sciences is mandatory for higher promotions and salary incrcmcnl and is required to be tah-n up 
at the earliest, as per UGC eligibility criteria for admission to PhD program. 

A sum equivalent to one month's salary will be deducted from your snlnry i11 fom instnllrnrnts ::md will 

be kept as Security Deposit. This will be paid lo you at the end of the service period. Thr Sl' t'urity Lkpt\,it 
will be enhanced as and whcn Mtlary l1ikc is given lo lhc cmploycu to mah ii l'qunl Ill lhl· hikl·d sab ry. 

~;t:r, ror I, Karnolhc, Navi Muml,:ii , Jl-11rnil : n1g111schoololj)hysiolhl'rapy@mgmsop11m.edu .in 
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-~ ~ 1·1·11 scrn:NCbS 

l\'lGl\'l INSTITUTE OF 11 EA ' '.J ,. 
1 '- ' ' ' \JG C /\ Cl , I () J /1) 

(lkl·nwd to h,: \l111 wrs1ty it/11 3 ol 
Gnuk •,\' ACl'l'l'lllh'cl hy N/\t\C .,, 

MGM SCHOOL OF PIIYSIO_Tll Ell/\ PY 
Sector- I. Knnwthe, N11vi M11mbtll - 410209 

. N•avi Mumbai Consti tuent Unit of 
4. You will report to Din'ctor, MGtvl Scholl! nl' l'hystothcrnpy, ' .

11 
b ove·rned by the rul es , 

· · y · 'ViCC!, WI C g MGM lnstiMc of Hc:-ilth Sciences, Nav, ~1l111nha1. our sc i . . . h' h wi ll fo rm 
f"Cl!\tlations nnd office orders in force nnd fra111ed by the MGM 111S from t,rnc to time w IC 

p-::i~ of your service conJitions nnd tcnm of your employment. 

. bl t'ce to any location with in 5. Your seniccs are transferable, and you may be assigned, after rcasonn e no 1 • · . h 
India or abroad where MGM Trnst conducts business. While on transfer you will _be governed by t c 
rules rc!:!1l l:i6ons and conditions of services of the location. , "' 

6. Your senices may be t.enninated by either party, giving notice in writing for three month' s or payment 
of three month ·s salary in lieu thereof. The organization reserves the right not to accept sa lary in lieu of 
notice. 

7. The organization reserves the right lo terminate your employment without notice on grounds of breach 
of policy, misconduct or where your performance has been found to be unsatisfactory. 

S. Absence for a continuous period of eight days without prior approval of your superiors . includ ing 
overstay of leave, may lead to your services being terminated without notice. 

9. During your employment with us, you will not be permitted to undertake :rny other fu ll time or p:m time 
employment or engage in any external activities of a commercial nature without prior wri tten approval 
of authority. 

JO. You will be required to effectively carry out all duties and responsibilities assigntd to yon hy y,,.1u r 
superiors and others au thori zed by the organization to assign such duti es and rcs~,onsibi\ itic•s . 
Your pcrfonnance evaluation will be done periodically by your snpcrio:·s as pl'r om t1pp1 ;1isal sysh.·m. 

I I. You shall n0t divulge to any third party any information rcgnnling the nlfoirs 0r bu~i,w~s 111nttcrs ot' om 
organization or infom1alion regarding its customer/ p11tic11ts/ st11dc11ts 1111d / or 1: ml'h• y1.T, wi tho,,t prior 
written approval. All infnnna tio11 tliat comes to your knowkdgu hy n:11s,111s lll' your l' 111 p\o ylll\.'Ht with us 
is dcemeo to be confiJrntial and any b1 cuch thereof slrnll bu <l rn 11 wd to lie ll violalio11 ,)t' i.11 11· polici('s nnd 
you will be li able for :rny Ji sc iplinnry and lcgu l action . 

12 . You have confirmcd that you huvc di sclo:rnd 1'11ll y 1111 of yolll' busi 11css/p,·rsn1w\ i11tcil·~ ts 11111:> whcth1:r 
or not they arc simil;,r to or in co11fliL:1 witl1 th e b11si111..:ss (cs) nr nctivitil'S \II' um org:11li za tio11, nnd all 
circumstanc'.! in respect of which there is, or then~ might be pcrcdvcd, a ellnllict ol' intcics t lictw1:cn 
MGM IHS and you or any imrncdiatc rclutives. Also, you agrcc to tlisclosc fully :111d innncdiatcly to 
the MGM !HS any such interests or circumstances which muy arise timing yom ernpluymcnt. 

St·c1or I, Kamothc, Navi Mum:iai , -----·----
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MGlVl lNSTIT\ 1'1'11: OV 11\(AI i' l'II ~• 111!',l' I( 'l1~U 
(Dc~m~d h' \11' \ l11 h1'1~11,, 11/h I ul 111 It ' t\• I, I l/'11ti 

(i l' lllk ' i\ ' 1\1' 1' 11•11lll•1I hy N ,\ 1\ ( ' 
MGM. SC HOOL O\i l'II V:-:H>'l' 111 1', UAl'Y 

Sector- I , Kn n\l, th~. N11, I tvl11111\, 111 •I I O,HJ'> 

\3. You will not be allmvcd to avail of any kind l,fknvu in tho one yo11r ol' IHll vi ce <.: JWCfil r,a-Jwil li~;;1vr: •111w,:, 
could be availed by you only after three months ll f yom joining lhu Ro rv lcc.::i, 

l-t You wil\.ha,1c to open an accounl with dcsignatcd bank to 1:1111hlc us to rem it you r i;alar; , 

15. You will be required to apply and m:1in1:1in the hi ghest standards of personal conduct and integri ty and keep yourself infonrn~d and comply with all our policies and procedures. Any violation o f the above mentioned or any other procedures and policies would attract action as per our disciplinary pol icy in force, including and up to termination. In the event of termination of your services on account of breach of clisciplin:uy policy, we will not be liable to pay any amount in lieu of notice. Upon separation on account of either resignation or tennination, you shall immediately return to us all the assets and property (including any leased properties) of the organization including documents, fi les books , papers aod memos whether in bard or soft copy which is in your possession or custody. 

16. 

i7. 

JL 

We shall t:onduct a background and reference check as per MGM IHS policy and this offer is conditional upon the result of such checks. In tlie event the results of such checks are unsatisfactory on any account, the MGM IHS may, in its sole discretion, revoke this offer at any time. 

All other terms and conditions will be governed by the organization's policies as announc~d from time to time aod it may io its sole discretion as it deems fit revoke or change such poli cies 

You will execute all other documents as may be required to give effect to thi s offt"r. Ttus app~)intmrnt is subject to your being decl ared mcdieally fit by a competent authority . 

Please sign and return a copy of thi s letter as a token of your acceptance of this offer of t'mployin~nt. 

We welcome you· and wish you c,..(;ry success in your career with us. 

Prof cssor - Dircc lo r 

Copy to: 
I. 
2. 
3. 
4. 

Rcgistr.i r, MGM ln sti lu tc of' I lc11 lth Science~ 
Direc tor, MGM Scli CJo l 01· Ph y~ i() tlicrn py, Navi Mumbai Accountant 
Offil.:e coj")y 

~---------

~~ 
\' ' 

llt'g\s trnr 

Sector I, Kamothc, Navi Mumbai , 
E- 111ail : mgmscho~ll~7~1------- - -I ,ys1ot 1crnpy@1ngmsopmn.cclu.in 
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MGM INSTITUTE OF II EAL TH SCIENCES 

MGM / SOP/2 P -12022 

To. 
Dr. Ncha Anil Padia (PT) 
Sector 5. New Panvcl (E}, 
Navi Mumbai, 

(Deemed to be University u/s 3 ofUGC Act, 1956) 
Grndc 'A' ,\ccrcdifc1I by NAAC 

MGM SCHOOL OF PHYSIOTHERAPY 
Scclm-1, Kan11ithc , Nuvi Mumbai - 410209 

Date: /-; / ( j i, ··J2(J22 

Subject : Contractual Appointment as "Assistant Professor" in MGM School of Physiotherapy, 
Navi Mumbai . 

Dear Dr. Ncha Ani I Padia (PT), 

This has reference to your application for the post of"Assistant Professor" and the subsequent intemews you 
had with us. We are pleased to offer you contractual appointment (full time) with us as 
'·Assistant Professor" for a period of one year. 

I . Your appointment is effective from your date of joining. 

2. You will be paid a consolidated monthly salary of JNR 50,000/- (Fifty Thousand Only) 

3. Your appointment is subject to approval by MGM Institute of Health Sciences, Karnothe Navi Mumbai . 
Until your appointment is approved by this university, it will be treated purely temporary and liabk to be 
terminated without assigning any reason. You understand that registration for PhD at MGM Institute of 
I lcalth Sciences is mandatory for higher promotions and salary increment and is required to be takl'n up 
at the earliest, as per UGC eligibility criteria for admission to PhD program. 

A sum equivalent to one month's salary will be deducted from your salary in four insta.11.rnents and will 
be kept as Security Deposit. This will be paid to you at the end of the service peri0d. Thr secur ity ckposit 
will be enhanced as and when salary hike is given to the employee to make it equal to the hikl·d ~.,lary. 

Sector I, Kamothe, Navi Mumbai, 
E-mail : mgmschoololphysiothcrnpy(<1'mgrnsopnrn.cdu .in 



B TH SCIENCES 
MGM INSTITUTE OF _HE~~ruGC Act, 1956) 

(Deemed to be University u/s C 
Grade' A' Accredited by NAA RAPY 

MGM SCHOOL OF PHYSIOTHE 
· M b · -410209 Sector- I, Kamothe, Nav1 um al 

. . M bai Constituent Unit of 4. You will report to Director, MGM School of Physiotherapy, Navi um h I 
MGM Institute of Health Sciences, Navi Mumbai. Your services will be governed ~y t ~ ru cs, 

. ·-. . IHS fr t· to time which will form regulations and office orders m force and framed by the MGM om ime 
part of your service conditions and terms of your employment. 

5. Your services are transferable, and you may be assigned, after reasonable notice, to any location with in 
India or abroad where MGM Trust conducts business . While on transfer you will be governed by the 
rules, regulations and conditions of services of the location. 

6. Your services may be terminated by either party, giving notice in writing for three month's or payment 
of three month's salary in lieu thereof. The organization reserves the right not to accept salary in lieu of 
notice. 

7. The organization reserves the right to terminate your employment without notice on grounds of breach 
of policy, misconduct or where your performance has been found to be unsatisfactory. 

8. Absence for a continuous period of eight days without prior approval of your superiors, including overstay 
of leave, may lead to your services being terminated without notice. 

9. During your employment with us, you will not be permitted to undertake any other full time or part time 
employment or engage in any external activities of a commercial nature without prior written appto\'al 
of authority. 

JO. You will be required to effectively carry out all duties and responsibilities assigned to you by your 
superiors and others authorized by the organization to assign such duties and rcsponsibilit.ie~. 
your performance evaluation will be done periodically by your superiors as per our app.rnisal system 

11. You shall not divulge to any third party any information regarding the affairs or business matters of om 
organization or information regarding its customer/ patients/ st11dents and / or employees without prior 
written approval. All information that comes to your knowledge by reai-ons of your employment with us 
is deemed to be confidential and any breach thereof shall be deemed to he a violation of our policies and 
you will be liable for any disciplinary and legal action. 

12. You have confinned that you have disclosed fully all of your business/personal interests to us whdhcr 
or not they are similar to or in conflict with the business (es) or activities of our organization, and all 
circumstance in respect of which there is, or there might be perceived, a conflict of interest between 
MGM IHS and you or any immediate relatives. Also, you agree lo disclose fully and immediatel y to 
the MGM UIS any such ~terests or circumstances which may arise during your cmploymrnt. 



~~~ 
MGM INSTl'l'U'l'l' --. . ~ 

' !- OF HEALTH SCIENCES (Dccm1:l1 h ll · 1 11 c nivcrsity11/slofl l(iC /\ c1 195h) 
, <;, ndl' 'A' Acrrcllltcll hy NA/\C ' 

Ml,~ SCHOOL OF PI-IYSIOTJ-O:RAPY 
Sector- I, Kamothc, Navi Mumhui 410209 

\3 . Youwillnntbcallowcdt . -1 f . . ' 0 ava1 o any kmd of leave in the one year of service except casual leave which Cllll\d he ,W;> ilcd by I r · you on Y a tcr three months of your joining the services. 

14 . You will have to open an account with designated bank to enable us lo remit your salary. 

l 5. 

l 6 . 

] 7_ 

You will be required lo apply and maintain the highest standards of personal conduct and integrity and 
keep yourself informed and comply with all our policies and procedures. Any violation of the above 
mentioned or any other procedures and policies would attract action as per our disciplinary policy in 
force, including and up to termination. In the event of termination of your services on account of breach 
of disciplinary policy, we will not be liable to pay any amount in lieu of notice_ Upon separation on 
account of either resignation or termination, you shall immediately return to us all the assets and 
property (including any leased properties) of the organization including documents, files books, papers 
and memos whether in hard or soft copy which is in your possession or custody. 

We shall conduct a background and reference check as per MGM IHS policy and this offer is 
conditional upon the result of such checks. In the event the results of such checks are unsatisfactory on 
any account, the MGM IHS may, in its sole discretion, revoke this offer at any time. 

All other terms and conditions will be governed by the organization's policies as announced from tim.: 
to time and it may in its sole discretion as it deems fit revoke or change such policies. 

J 8. You will execute all other documents as may be required to give effect to this offer. This appoimm.:m 
is subject to your being declared medically fit by a competent authority . 

Pl ease sign and return a copy of this letter as a token of your acceptance of thi s offer of cmploymen~. 

We welcome you and wish you every success in your career with us . 

~~-- ~ --r 

Professor - Director 

Copy to: 
J. Registrar, MGM Institute of Health Sciences 
2. Director , MGM School of Physiotherapy, Nuvi Mumbai 
3. Accountant 
4. Office copy 

Scclor I, Karnothe, Navi Mumbai , E-mail : mgmschoolofphysiothcrapy@mgms\1pnm.cl111 .i11 
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~, Jai Shri SiddhivinayaR F d . 
B.R. Harne College of Phou~ tahtron 's 

~ . ys10 erapy 
. r,JJ) Ta\-Ambernath, Dist-Thane, 421503 Phone . 0 

1n1 ' Affiliated to MUHS (Nahi~), Recognized b . C 251-2495555 Email: hiddhivinayal:rl@gma·1 

1f(fo"P17 fr p /\(u; q M <4/ Jl..g U... / 4J Y overnment of Maharashtra , ~om 

;, s~ame 
DJ{. : ,.. 2 1 I 6~/ 'L,1__, 

ient 
APPOINTMENT ORDER 

.11 • .. N",{,~~s .... ~ ....... . 
i~~ .................. . 

•••••• • .. ••·• .. • H• "'" '" "••• .. • .. • « . 

Subject: Appointment on the post of Assistant Professor 

Sir / Madam, / / dz u_ 
With reference to your application dated .. Lfil .... ~1, ...... ~...... in response to our Advt dated 

___ ... _ ..... .. ._....... and subsequent interview held on .. P.J.1~//.~~.. for the above post, on me 

Recommendation of the Staff Selection committee, the Management is pleased to inform you that you are here 

ny appointed on the post of Assistant Professor in the subject of Kinesiotherapy & Physical Diagnosis 

The Terms and Conditions of your appointment are as follows: 

1) Your appointment is on probation for period of Two years from the date of your joining. Du ring the 

period of probation, your services are likely to be di scontinued by the Management if your services a 't' 

not found satisfactory by giving one months' notice on either sid e or one month's pay, in lieu of the notice 

period. 

2) You are appointed in the pay scale of Rs . . '1/Ft..'F!.~ .9. /-With starli ng pay of Rs . . 'J::!r..~p,P.,.;. Per mon th 

=- in the time scale. After successful completion of the probation period of one year norma!ly you \\'I ll be 

entitled to annual increment subject to your sati sfactory perfnr11i.tnl e a11d conL111cr and a report th<'rt'l.'f 

from concerned head of the Department. On successful co n1p let iun ul prnb,llion period of rwo y~,11-s ~ ,,L

~er,ices may be confirmed subject to you r sa ti sfa ctory perfnrn1a11n • and ro11 d11ft. 

3) Your appoin tment on probation shall be de1:nwd lo lit· r,rnfir111ed :in t'I' s,1ti sf,1etury con1pl~u,,n ,1r 

probation p!!rlod and unless there Is any arl vr·1 ~1· rn 11111111nlt ,llt1H1 / n1 dt'1 / 11tdt<1 llf e.\tt'I\St,HI ,,f 

probation . 

4) Your appointment Is on rull tln1e basis and yo11r 111 11111,tl d.iil )1 d11t1• ll0\11 ~ , Ii .ill ht> .,~ 1.k,11hl ,,r 

presc ribed by the Competent AuthoJ'ily llowuvf'I', tl tu w1J rlrn1g 11.,111 !, >ii ,,11 h1• l\,•, 1liil' d,•p,'11\ltl\~ lt ~','11 tll<' 

exigencies of se rvices at the dlscrdlon of 11111 M,111.i g,,11 11•111 

5) Your appoin tment shall be lcnnlnatetl aut 1J1 nnl11 ,illy, II 11 ,, p111 v1·d tli ,11 tit,• 111 l11r1n.H11•11 ~t\'\'l t ll\ .1 ,, u 11 1 

you r appllcalion Is fa lse and / or ,t l) r. g1 re or 111\ y otl1v1 1 v1 l 11 ll .ill' Il l du,·111111•111 )\1b 1111ttt•d l',I' ~'<•ll .It \' 

l1i1w:d ur tampered with . 



0
) Your services sha\l be governl!d by tlw l~t) p1·1,vl Hli111 1, ,d 1111• M,rl 1u 1,1•,l1t 1,r llr li l" f' ,1• 1 r,f Hu::.:•- //, t1.; '11-, 

Act, 1998 and Statutes, Ordinances, H11h's, lleg ulat Ion:,, mid 1J l1' 1•1 I 11,1 11, It ,,,wid 11w/ ,,, ft, fr 1,rr •.r: '; •r,. 

time. (b) The Rules, Regulations, l11 s tnt r. tln11 :;, Dln:cl lvr;t,, Ci r c, il ,11 1, r1•1,1d 1,-d frrJ1r1 111:',(,':'.r I': r,,:;· --~ 

Councils, from time to time and (c) The prcvnlllng Hui <: :;, l{ugul rt t lr111 :. :1r1d •,1:r •1lu : U)ndlt /, r,~ fr;;rr~ r,:1 

the Management of the college and nmrndcil or a lLercd, from t lmr: LfJ t Jrn,:. /\rid 'j(> 1J r111 !, fo ll r)'tt &.~ r.z~ r_~ 

conduct and Professional Ethics prescribed In University IJlrect Ion N1J, 01 / 2017, 

7) Your services shall be transferable to any College of the same Management whkh is ,'j ffiria~e:i to ::.e 
Maharashtra University of Health Sciences, Nashik. However, you s hal l work in one College oniy, at a time. 

8) Conducting private tuitions or private coachin g classes in a ny form is st rictly prohi bited . Tou are also 

prohibited from taking any paid assignment or honorary pos ting outside the college v./ithou t prior •nritte n 

permission of the Management. 

C>, 9) Besides taking Lectures, Tutorials and Clinics/Practical's in the department you will be req uired to 

participate in the internal and external examination duties of the college and University and i t is 

obligatory on your part to carry out any other responsibilities assigned by the Un iversity a nd coll ege from 

ti.me to time. 

~ 

10) You are also required to undertake the responsibilities. in the College/ Hospital and any other medical 

activities which are conducted by the College in relation to the patient care, student care and tha t of 

academic nature, related to professional Pursuits, and also take part in Administra tive task re la ted to 

College and Hospital and shall have to strive to maintained dignity and standard of the college and 

lnstitute . 

11) You will have to undergo the Medical Examination by the authorized Medical Officer or by th e Civil 

Surgeon of the concerned district as per rules. 

12) The Management can also seek the Antecedent Character Report from the police authority. 

13) Prior to this appointment, if you have been serving in any College or Recognized Institution, you will be' 

allowed to join only after submission of your resignation and relieving letter from the concerned College. 

14) Your appointment is subject to the approval from the Maharashtra University of Health Sciences, N<tsh ik. 

Jf your appointment for the said post is not approved by the University your services shall be termin;::ited 

fo rthwith or if you so desire and the Management is agree to continue you on the u p d 
na prove post YL)U 

will be allowed to continue in the service· with your written consent The tc
1
-
111

s and _ 
1
. . . 

• cont 1t1on ot such 
appointment shall be as decided by th e Management and accepted by yott Yoti .,

1 
. . t 

· . , -c I eq u1ret to submit 
duly signed, Deed of Contract in a prescribed form ut. 

If you are voluntarily accepting the ap pointm ent with nbovenwnt ionccl t "' ri,, - . 
1 

, 
1 
.. 

l, ~ ,llll lOlh ltll)l\S, you ,\l"tc' 

required to give your acceptance forthwith or within seven clays fron1 tho lhl t> of r "c ,· ► t· th · , 
, t: t,1p , o 1s :1pporntmt:> 11 t 

order and join within a s tipulated period not later l"han thirty days , lf yo iir ,icre r) f[\ l\ ''" -
1

• . . l . . 
• t ' '-'· ~ not leCClVt'{ Ill t ll nt' l)(" 

you failed to join within stipulated peri od, it will be pre:-. umed th at you ::irn no t int . , t -1 •• 

. , · e , es t' ll to JOlt1 the pos t ,,nd 
this order shall automatically stand ca ncelled, Lhis rnay plPa:.;e be noti: tl . 











To. 
The Professor Director. 
MGM Sdwul of Ph)·sint'IKrapy. 
N:wi l\1ulllbai 

Date: 27/04/2022 

Subject : Information regarding the pust-i11tcrn ship st:,tus or the BPT B~1tch 2022 

Respected Madam. 

This.is to inform you that I, Ms Shivani Chavan, passed in the yea r 2022 from MGM School 
of Physiotherapy. Navi Mumbai am working as a freelancer after completing the BPTprogram 
and Internship. I am gratefu l for the guidance from my teachers that has helped me excel in 
academic and clinical skills . · 

Thank you 

Kind Regards 

Shivani Chavan. 

~ 



i 

To. 

Th~ Profossor Director. 

MGM School of Phys iotherapy. 

Nav i Mumbai 

Ual.c : 27/{M/2022 

Subject: Information regarding the post-internship status of lhe BPT Batch 2022 

Respected Madam, 

This is to inform, I, Ms Aarti Bapu Chandanshive, p~ssed in the year 2022 from MGM 
School of Physiotherapy . Navi Mumbai am working as a freelancer atler comple ting the BPT 
p.-ogram and Internship. 1 am grateful for the guidance from my teachers that has helped me: 
c:xcel in academic and clinica l skills. 

Thank you 

Kind Rc:gards 

~ · 
A()/Yli c ~ON\~ CV\5~ ~ . 



To. 

The Professor Direct<ir. 
MGM School of Physiothernpy. 
Navi Mumbai 

Dal e: 27/04/2022 

Subject: Information regarding the post-internship status of the BPT Batch 2022 

Respected Madam. 

This is to inform, I, Ms. Shalom Andrews passed in the year 2022 from MGM School of 
Physiotherapy. Navi Mumbai am working as a freelancer after completing the BPT program 
and Internship. I am grateful for the guidance from my teachers that has helped me excel in 
academic and clinical skills. 

Thank you 



To, 

The Professor Director, 

MGM School of Physiotherapy, 

Navi Mumbai 

Dute: 27/04/2022 

Subject: Infonnation regarding the post-internship status of the BPT Batch 2022 

Respected Madam, 

This is to inform, I , Ms Shreeya Patil. passed in the year 2022 from MGM School of 

Physiotherapy. Navi Mumbai'" am working as a freelancer after completing the BPT program 

and Internship. I am grateful for the guidance from my teachers th cl_t has helped me excel in 

academ ic and clinical skills. 

Thank you 



$41 

'l\l. 

Tlw Professor Dirl'c1or, 

MGM Schoo l or Physir)1hcrn py. 

N:wi Mumhni 

Dole: 27/04/2022 

Sub_i('ct : lnfornwtion rcgnnling till' pos1 - i11kr11 ship :-. 1:ilus of Ilic IWT lfo 1cl1 2022 

Rcsp1..'ctcd M;id:1n1. 

This is to info rm. I. Ms. Anoli Gupto pnsscd in the year 2022 from MGM Sc hoo l of 

Physiotht!rapy. Navi Mumbai am working as a frecla 11ccr and rreparing ror P(iP CF:T a rter 

completing the BPT program and Internship. I am gra teful for the gu idance from my teachers 

tJiat h:is helped me exert in academic and cl111icnl ·s kill :.;. 

Thank you 

~~ 
ANOLI ~l)ffA 



I 11 , 

1111· I 'rp 10:-,~\\I' 1)11'\.'l' lnt , 

i-. H ;1\1 S1·h, ,11 I l' I Ph, s i11tlw111py, 

N.1, 1 I\ h,n ,b.11 

f>:,tc: 27/04/2022 

Suhr~,·, · lnt ,,,m.1 1i1)11 1q .1. nrdin g the p11st-intc111ship slatu -. nr rhc 111''1 fl:it c..11 2r,22 

11iis is to inform. I. Ms ~11sh 111ito Shirsnt. pas'lcd in the year 2022 from MOM Scho<JI or 

Ph~ siothcr:lp) . N:wi l\fombai :1111 working as a free lancer an.er completing lhe BPT program 

:md l nt~rnship. I am i;.ratcf'u l for the guidance from my teachers that has helped me e·<cel in 

ac:idl·mi.:- ond clinic:il s~ills . 

Than I-.. ~ ou 

K ind RegJrds 

~ S U,Shrn ,tn Sh, r.SQt-



I 11 , 

1111· I 'rp 10:-,~\\I' 1)11'\.'l' lnt , 

i-. H ;1\1 S1·h, ,11 I l' I Ph, s i11tlw111py, 

N.1, 1 I\ h,n ,b.11 

f>:,tc: 27/04/2022 

Suhr~,·, · lnt ,,,m.1 1i1)11 1q .1. nrdin g the p11st-intc111ship slatu -. nr rhc 111''1 fl:it c..11 2r,22 

11iis is to inform. I. Ms ~11sh 111ito Shirsnt. pas'lcd in the year 2022 from MOM Scho<JI or 

Ph~ siothcr:lp) . N:wi l\fombai :1111 working as a free lancer an.er completing lhe BPT program 

:md l nt~rnship. I am i;.ratcf'u l for the guidance from my teachers that has helped me e·<cel in 

ac:idl·mi.:- ond clinic:il s~ills . 

Than I-.. ~ ou 

K ind RegJrds 

~ S U,Shrn ,tn Sh, r.SQt-



Tt), 

rt1<..' Pn.,li'~'-{' r Dirt.-cior. 
;\ IGl\1 Sd10,..1I l,f Ph~ si1..,tht'l'";IJ'~ -
:--.',n i ~ lumbai 

Subj~ ·t: lnfonnati,m rx·~,m.l in!:'. th1..' pl,:-t-i11tc1nship ~tutus ,,rthc RPT Ofltch 2022 

This is h.l infonn, L l\ls SiJdhi Mort•_ passed in thl' ycnr 20 22 from MGM School ur 
Ph~siotherapy. Navi Mumbai am working ns n frcclunccr niter completing the BPT program 
and lntemship. I am gr.ikful for the guidance from my teachers that has helped me excel in 

:icademic and clinical skills . 

Thank you 

Kind Regards 

~~ 
~ ;dd hi M .o~ 



Date: 27/04/2022 

To. 

The Professor Di reel or, 

MGM School of Physiotherapy. 

Navi Mumbai 

Subject: Information regarding the post-inte rnship st::itus or the BPT Batch 2022 

Respected Madam, 

This is to infom1. L Ms kainat khan, passed in the year 2022 from MGM School of 

Physiotherapy. Navi Mumbai am working as a freelancer after completing the BPT 

program and Internship. I am gratefu l for the guidance from my teac hers that has helped me 

~.xcel in academic and clinica·1 skills . 

Thank you 

~ rds 

/c~~~ 



To. 

The Pr0kssl,r 11ircc lnr. 

1\IGl\1 Schonl or Ph) sit,lhL-rnp.\ . 

N;l\ i l\1u111bni 

l>atc: 27/(M/2022 

Sub_ic.:1 : l 11f1,r111 :i tinn rcg,mling the post-in lcrn ship st;1t1 1c., ol' thc lll'T !latch 2022 

Rcspcl.'.tcd l\fod:1111. 

This is to inform. I. Ms Rutu_ia l'artc. passed in the ycu r 2022 from MGM Sc hoo l of 

Physiotherapy. NJ vi Mumbai am worki ng as a rrcch111 ccr ancr co inplcting the BPT program 

:ind Internship. I am gr:iteful for the guida nce fro m my tc;:ichcrs that has helped me excel in 

:icadcmic :ind clinical skills. 

Th,ink you 

Kind Regards 



Date: 27/04/2022 
To. 
The Professor Director. 
MGM School of Physiotherapy, 
Navi Mumbai 

Subject: Information regarding the post-in ternship status of the BPT Batch 2022 

Respected Madam, 

This is to inform you that I, Ms Shweta Vayal. passed in the year 2022 from MGM School of 

Physiotherapy, Navi Mumbai am working as a freelancer after completing the BPT program 

and Internship. I am grate ful for the guidance from my teachers that has helped me excel in 

academic and clinical ski ll s. 

Thank you 

Kind Rega rds 
Shweta V<1ya l. 

~ 



To. 
The Professor Director. 

MGM School of Physiotherapy. 

Navi Mumbai 

Date: 27/04/2022 

Subject: lnfonnation regarding the post-internship status of the BPT Batch 2022 

Respected Madam, 

This is to inform, I, Ms Kasturi Vairagi, passed in the year 2022 from MGM School of 

Physiotherapy. Navi Mumbai am working as a freelancer after completing the BPT program 

and Internship. I am grateful for the guidance from my teachers that has helped me excel in 

academic and clinical skills. 

Thank you 

Kind Regards 

~ 
/< q,j -tu-,; \),.J.v,cr , 



To. 

Tbc Prcfessor Director. 

MGM Schoo l of Physiothcrnpy, 

Navi Mumbai 

Subject: In fo rmation regardi ng th e pos1-i111 crn ship slalus oflhc UPT H,11 ch 2022 

Respected Madam. 

This is to infom1, I, Mr. Punite Tayade, passed in the year 2022 from MGM Schoo l of 

Physiotherapy. Navi Mumbai am worki ng as a free lance r at1cr completing the BPT progra m 

and Internship. I am gratefu l for the guidance from my teachers that has helped me excel in 

academic and clinical skills. · 

Thank you 

Kind Regards 



To. 

The Professor Director, 

MGM School of Physiotherapy, 

Navi Mumbai 

Date: 27/04/2022 

Subject: Information regarding the post-internship status of the BPT Batch 2022 

Respected Madam, 

This is to inform, I, Ms Disha Prakash Surwase passed in the year 2022 from MGM School of 

Physiotherapy, Navi Mumbai am working as a free lancer after completing the BPT program and 

Internship. I am grateful for the guidance from my teachers that has helped me excel in academic 

and clinical skills. 

Thanking you ~~/ 
Yours Sincerely 

Disha Surwase 



10, 

Thu Pt o ft~~s0 1 Dlrnclor, 

MGM Schnol nl l~hyRiothornpy , 
Nnvl Murnll,11 

Date: 27 /04/2022 

Subjoct: lt"lformnlion rogHrdlng the post-internship status of the BPT Batch 20L2 

Respected Madan1, 

This Is to inform, I, Mrs. Slbimol Slvaprasad, passed in the year 2022 from MGM School of 

Physiotherapy, Navi Mumbai am working as a freelancer after completing the BPT program and 

Internship. I am grateful for Uie guidance from my teachers that has helped me excel in 

academic and clinical skill s. 

Thank you 

Kind Regards 
Sibimol Sivaprasad 



Tu. 

Th\.! Professor Director. 

MOM School of Phys io1hcrnpy. 

Nav i Mumbni 

Dal\.!: 27/04/2022 

Subject : l11lor111,1t io 11 rcgn rdi111~ the post-inlL'rnship sl:1l11s of tile l:WI Halch 2022 

Respl>-cted Madam. 

This is to inform you that L Ms Swnti Sanjay Shitolc. passed in the year 2022 from MGM 

School of Physiotherapy. Navi Mumbai am working ns a free lancer after completing the BPT 

progrnm and l11ternsl1ip,. I a,n grat e l'ul f'nr 1he guidar'ice frnn, my teachers that has helped me 

excel in academic and clinical skill s. 

Thank you 

Kind Regards 

Swati Sanjay Shitole. 

~ · 



To, 

The Professor Director, 

MGM School of Physiotherapy, 

Navi Mumbai 

Date: 27/04/2022 

Subject: Information regarding the post-internship status of the BPT Batch 2022 

Respected Madam, 

This is to inform, I, Ms Aishwarya Shirude, passed In the year 2022 from MGM School of 

Physiotherapy, Navi Mumbai am working as a freelancer after completing the BPT program and 

Internship. I am grateful for the guidance from my teachers that has helped me excel in 

academic and clinical skills . 

Thank you 

Kind Regards 

~;rt ~. 



To, 

The Professor Director, 

MGM School of Physiothernpy. 

Navi Mumbai 

Subject: Infonnation regarding the post-internship status of the BPT Batch 2022 

Respected Madam, 

Date: 27/04/2022 

This is to inform, I, Ms Dhwani Sheth, passed in the year 2022 from MGM School of 

Physiotherapy, Navi Mumbai am working as a freelancer after completing the BPT program and 

Internship . I am grateful for the guidance from my teachers that has helped me exc:el in academic 

and clinical skills . 

Thank you . 

Kind Regards, 

~ 
Dhwani Sheth (Intern) 



ff 

To. 
The Pro fesso r Director, 

MGM Sci1oul of Phys iotherapy. 
Navi l\lh,mba i 

IJate: 27/04/2022 

S ubject: lnfo nnati on regarding the post-int ernship status o l"thc BPT Batch 2022 

Res pected Madam. 

This is to infonn you that! , Ms Shankari Balan. passed in the year 2022 from MGM School of 
Phy siotherapy, Navi Mumbai am working as a freel ancer after completing the BPT program 
and I ritemship. I ,Jm grat~ful for the guidance from my teachers that has he lped me excel in 
academic and clinica1 skills. -

Thank you 

Kind Regards 

~ ~I~{), 



To, 

The Professor Director, 
MGM School of Physiotherapy, 
Navi Mumbai 

Date: 27/04/2022 

Subject: Information regarding the post-internship status of the BPT Batch 2022 

Respected Madam, 

This is to inform, I, Ms. Shaili Anil Gogri passed in the year 2022 from MGM School of 
Physiotherapy, Navi Mumbai am working as a freelancer after completing the BPT program 
and Internship. I am grateful for the guidance from my teachers that has helped me excel in 
academic and clinical skills . 

Thank you. 

Kind Regards, 



T,-,, 

·r he 1-'rofessor Directo r. 

MGM School of Phys iotherapy, 

Navi Mumbai . 

Date: 27/04/202?. 

Subject: Information regarding the post- internship status of the BPT Batc h 2022 

Res pected Madam, 

This is to inform, I, Ms. ~heen Zahid Shaikh, passed in the year 2022 from MGM School of 

Phys iotherapy, Navi Mumba i am working as a freelancer after compl't·ting the BPT progrnm 

and Inte rns hip. I am gratefu l fo r the guidance trom my 1e.ache:S that has hel ped me exce l in 

academ ic and clinic<1 l skill s. 

Thank you 

I< ind l{ cgan.ls, 

-~ 



To. 

The Pt\rfessor Dir<.'l'h1r. 

MGM ~d10ol of Ph~·si11thl' r;1p~. 

N:wi Mumbai 

Dal e: 27/04/2022 

Subjc"ct: Information n:garding the pos1-i111l'rnship s!atus ur till: 13PT Bah.: h 2022 

Respected Madam. 

This is to inform. I. Ms Priya Shah. passed in the year 2022 from MGM School of 

Physiotherapy. Navi Mumbai am working as a freelancer atler completing the BPT program and 

Internship. I am grateful for 1he guidance from my teachers that has helped me excel in academ ic 

~md clinical skills. 

Thank you. 

Kind Re!rnrds. 

-~ 
Priya Shah (Intern) 

E C t 



r • \ 

To. 
The Prokss,, r Dirl.'ch,r. 

1\IGl\1 Scho,--i l of Physioth~r:1py. 

Na,·i l\1u111h;1i 

Date: 27/04/2022 

Subject : ln!~--i:·mation regarding the post -int e rnship statu s or the OPT Batch 2022 

Respected Mada m. 

This is to info nn. I,Ms H inal Parag Shah, passed in the year 2022 fro m M G M Schoo l of 

Physiotherapy . Navi Mumbai am working as a freelancer after completing the BPT program and 

Internsh ip . I am g-rateful for the guidance from my teachers that has helped me exce l in academic 

and c linic, l sk il ls . 

Thank , ·ou . 

K ine Regard s . 

~ 
H ina l Pa rag Shah (Intern) 



To, 

The Professor Director. 
MGM School of Physiothernpy , 
Navi Mumbai 

Subject: Information n:gan.ling the l'qst-intcrnship status of Ilic RPT Ra1d1 2022 

Respech.:d Madam. 
This is to inform, I. Ms Ki-rtika Pillai , passed in lhc year 2022 from MGM School of 
Physiotherapy. Navi Mumbai is working as a freelancer after completing the BPT program 
and Internship. I am grateful for the guidance from my teachers that has helped me excel in 
academic and clinical skills. 

Thank you 
Kirtika Pillai 
Kind Regards 



To, 

The Professor Director, 

MGM School of Physiotherapy, 

Navi Mumbai 

Date:27 /04/2022 

, Subject: Information regarding the post-internship status of the BPT Batch 2022 

Respected Madam, 

This is to inform, I, Ms. Tanvi Surendra Patil, passed in the year 2022 from MGM 

School of Physiotherapy, Navi Mumbai am working as a freelancer after 

completing the BPT program and Internship. I am grateful for the guidance from 

my teachers that has helped me excel in academic and clinical skills. 

Thank you 

Kind Regards 

Tanvi Surendra Patil 

--·--·- ------- --



To, 

The Professor Director. 

MGM School o f Phys iothe rnpy. 

Navi Mumbai 

Subject: Info rmati on rega rding the post-internship status o f the BPT Batch 2022 

Respected Madam. 

This is to infonn, I. Ms Sreya Nambiar, passed in the year 2022 from MGM School of 

Physiotherapy. Nav·i Mumbai am working as a freelancer after completing the BPT program 

and Internship. I am grateful for the guidance from my teachers that has helped me excel in 

academic and l:linical skills. 

Thank you 

Kind Regards 



To, 

The Professor Director, 
MGM School of Physiotherapy, 
Navi Mumbai 

Subject: Information regarding the post-internship status of the BPT Batch 2022 

Respected Madam, 

27/04/2022 

This is to inform, I, Ms Yishakha Di lip Morye, passed in the year 2022 from MGM School of 

Physiotherapy, Navi Mumbai am working as a freelancer aft.er completing the BPT program 

and lnternship. [ am grateful ·for the guidance from my teachers that has helped me excel in 

academic and clinical skills. 

Thank you 

Kind Regards 

Vishakhn Dilip Morye 

~ 



To, 
The Professor Director. 
MGM School of Physiotherapy. 
Navi Mumbai 

Subject: Informat ion regarding the post-i ntcrnshi p stn tus or the IWT l3;itch 2022 

Respected Madam. 

This is to infonn, I, Mr.Keshav Singh , passed in the yea r 2022 from MGM School of 
Physiotherapy. Navi Mumbai am working as a freebncer after completing the BPT program 
and Internship. I am grateful for the guidance from my teachers that has helped me excel in 
academic and clinical ski ll s. 

Thank you 

Kind Regards 





fv. 

The Professo r Director, 

MGM School of Physiotherapy. 

Navi Mumbai 

Date : 27/04/2022 

Subject: Information rt·garding the post-internship s tatu s or the BPT Batch 2022 

Respected Madam. 

This is to inform. L Ms Kalpita Kadam, passed in the year 2022 from MGM Schoo l of 

Physiot herapy , Navi Mumbai am working as a freelancer aner completing the BPT program 

and Internship. I am grateful for the guidance from my teachers that has helped me excel in 

academic and clinical skills. · " 

Thank you 

Kind Regards 



, I\,, 

'l'hl' l 11·,1fl-'N.111 11 l>ln:r lor, 

M( lM Sd10pl nl Plty1d111lwrnpy, 

Nn vl M11111h11I 

S11l~k c1: l11fiH·111atin11 r1.:gurdi111~ th '-= pn:,1-i11h.: r111.llir ,,1.n1,, ,, ol lhc Hf Yf Ht1t.ch 2022 

R..:~pcl'lcd Mndum. 

This is 10 inform, I, Miss Avani Al.ul l>i.xil pw.;scJ in the year 2022 from M(iM Sch<><>I <A 

Phys iotherapy, N1:1vi Mumb~i om working w, a lh.:c l:;Jnccr after completing the BJYf prngram and 

Internship. I am gralcfiil for the guidance from my tcc1chcrs th at has helped me excel in acad(..mic 

and din ica l skill s. 

Thanking you . 
Yours sincere ly. 

Avani Dixit 



To, 

The Professor Director. 
MGM School of Phys iothcrnpy. 
Navi Mumbai 

Date: 27/04/2022 

Subject: Information regarding the post-internship slat us or the BPT Batch 2022 

Respected Madam. 

This is to inform, I, Ms. Jain Urvi Rajesh passed in the year 2022 from MGM School of 
Physiotherapy , Navi Mumbai am working as a freelancer alter completing the BPT program 
and Internship. l am grateful for the guidance from my teachers that has helped me excel in 
academic and clinical skills. 

Thank you. 

Kind Regards, 

U RVl JAIN 





To, 

The Professor Director. 

MGM School of Physiotherary, 

Nav i Mumbai 

Date: 27/04/2022 

SL: bject: Information regarding the post-internship status of the BPT Batch 2022 

Respected Madam. 

This is to inform, I, Ms. Ni rmiti Shinde passed in the year 2022 from MGM School of 

Physiotherapy, Navi Mumbai am working as a freelancer and preparing for PGP CET after 

completing the BPT program and Internship. I am grateful for the guidance from my te~chers 

that has helped .me excel in academic and clinical ski lls. 

Thank you 

.3h, nc),e;:. 
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B 102, Shreyas Industrial Estate, Off Western Express Highway, Goregaon (E), Mumbai 400063 

www.podiapro.in | 9870524542 

 

Offer Letter 

02 Feb, 2022 

    

Dear Ms. Sana Khan, 

We are pleased to extend this Offer Letter that states our intent to employ your services.  We intend to 

welcome you on board to evaluate patient complaints and offer solutions based in podiatric footwear, 

orthotics and prosthetics. Your date of joining will 14 Mar, 2022 (could be adjusted in case of a covid-

related lockdown).  

Your designation will be Prosthetist & Orthotist. Your appointment is based on the following terms: 

Job Profile 

1. Attending to our customers/patients, explaining to them the benefits of our products and 

fabricating mainly plantar orthoses for them after detailed analysis of their lower limb 

biomechanics as per the process laid down by the company.  

2. Generating case reports for each patient you assess, detailing their complaint, your diagnosis 

and corrections introduced through orthoses. 

3. Fabricating other lower limb orthoses like AFO, SMO, KFO as and when required 

4. Meeting doctors to market our products and solutions until the time we do not get a minimum 

of 4 patients per day at the center. 

5. Being responsible for the overall product quality. 

6. Managing patient feedback and aiming to improve their satisfaction levels. 

7. Constantly evolving product quality by R&D and training provided by the company. 

8. Being accountable for every patient of Podiapro that has been assigned to you. 

9. Independently managing an entire Podiapro center if and when required and being responsible 

for its growth and sustenance.  

Salary and Remuneration 

Here is your salary and remuneration structure: 

1. Annual CTC: Rs.240,000  

2. Reimbursement of travel expenses incurred towards marketing activities 

  

Deductions  

You will have an annual deduction of Rs.2500 (deducted in monthly installments) towards Profession 

Tax and any other deductions with respect to TDS if and when you fall in the deduction slab. 



  

2 Podiapro 

B 102, Shreyas Industrial Estate, Off Western Express Highway, Goregaon (E), Mumbai 400063 

www.podiapro.in | 9870524542 

 

Other terms 

1. You will be on probation for a period of 6 months during which your performance will be closely 

monitored and evaluated. The company may at its discretion, choose to terminate your services 

without notice in case of inability on your part to meet our requirements. You may also choose 

to end your association with Podiapro, without notice, should you want to for any reasons 

whatsoever. Post completion of 6 months, your services will be confirmed if you have been able 

to demonstrate ability to meet the requirements of your Job Profile outlined in this document. 

2. We have no policy of Diwali bonus. 

3. There is no Provident Fund deduction or accumulation as we are a small unit yet.  

4. We have a policy of no advance salary.   

5. After confirmation post completion of probation, you can purchase an accident insurance policy 

worth Rs.200,000 and the company will reimburse your premium subject to mutual agreement 

on insurance company and terms. 

6. In case you are unable to attend work due to a government imposed lockdown or from being ill 

from Covid 19 or any other condition that may or may not require quarantine, your 

remuneration will be deducted pro-rata to the extent of time you are not able to attend work. 

7. As we are a small unit, there will be no salary issued in case of a government effected lockdown 

8. You will always be well groomed, wearing formal or semi-formal attire at all times when 

working.  

Place and hours of operation 

1. Your work timings will be 9.5 hours a day (including 60 minutes for breaks), 6 days a week. The 

exact schedule may vary from time to time based on business needs. The current time of 

working will be 10 AM to 7:30 PM, Monday to Saturday. 

2. We expect strict punctuality and any deviations from the regular work timings need to be 

informed in advance.  

3. There will be 1 day loss of pay for every 3 instances of tardiness or early departure in a month. 

4. You may be required to work at one or more Podiapro centers in Mumbai, Thane or Navi 

Mumbai from time to time. Our headquarters is in Goregaon East, Mumbai.   

5. You may be required to visit more than one centers on a given day. 

6. You may also be required to visit hospitals or other doctors’ clinics to attend to patients 

Holiday entitlement 

1. You will have 1 day off in a week; the day will be decided based on business needs. 

2. On finishing 6 months of probation with the company and on confirmation of your services, you 

will be entitled to 16 days of paid leave per annum, pro-rata to the amount of time you’ve spent 

with the company. Such leave has to be applied for and approved of in advance 

3. You will be entitled to 10 holidays per year on account of festivals 

4. Unpaid leaves will have to be approved in advance, unless in cases of emergencies. Having more 

than 5 unapproved leaves during a calendar year may lead to termination of your services.  
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Growth plan 

1. Your salary and incentive will be reviewed and revised on an annual basis based on your 

performance, the business of the company and your contributions to the growth and 

development of business. 

Confidentiality and Exclusivity 

1. You will maintain confidentiality about our business, strategies, product, pricing, growth plans 

and other sensitive company information. 

2. You will not disclose your salary and remuneration details to any other staff of the company or 

to any other person outside the company. 

3. You will exclusively work for the company and not offer support to any other insoles, orthotics 

or prosthetics business or organization unless approved by the company in writing. 

4. Should you decide to stop working for the company, or vice versa, you will not join any insoles 

business or company or venture for a period of 12 months, unless approved in writing by 

Podiapro. 

5. You will not promote your own products or services to any patients, doctors, patients’ relatives 

who you meet while managing your services for Podiapro during or after your tenure with 

Podiapro. 

Separation 

1. Should you decide to leave the organization after the confirmation of your services post the 

probation period, you will be required to serve a notice of two months in writing 

2. Should Podiapro decide that it will no longer need your services post confirmation of your 

services, it will serve you a notice of two months, in writing. 

3. You’ll be required to migrate your knowledge to your replacement hired by the company and do 

a successful handover before you leave 

4. All pending dues will be cleared in the salary cycle after your last day of notice period. 

5. Leaves during the notice period will cause an extension of the notice period, unless approved in 

beforehand in writing. 

Termination 

All employees of Podiapro are prohibited from the following and any of such acts may lead to immediate 

termination without notice, benefits or incentives: 

1. Misbehaving or expressing anger or communicating rudely or unprofessionally with a patient or 

customer 

2. Causing damage or loss to the company property including equipment, materials, accessories 

and tools used in the fabrication of orthotics and prosthetics 

3. Trying to generate business for personal leverage from Podiapro’s customers (includes doctors, 

channel partners, hospitals we work with) or patients and their relatives 

4. Being involved in a business or supporting a business that competes with Podiapro’s business 
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Pre-requisites 

You are expected to be well versed in the anatomy of the lower limb, especially the foot and ankle. A 

typing speed of at least 30 words per minute will be helpful in quickly documenting patient complaints 

and your findings. 

We hope to have you on board! 

 

Regards, 

 

Rushabh Shah 

 

 

 

Please sign below as a mark of your acceptance of the above offer.  

 

 

 

I, _______________________________, accept the offer and also state that no other commitments or 

offers have been made to me by Podiapro other than those mentioned in the offer. 

 

 

 

 

 

Sana Khan 

 

RCI Registration : 

 

Place: Mumbai 

 

Date:  
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OFFER LETTER 

Dear, Misbah Choudhary 

Navi Mumbai (Vashi) 

Mob No -7559439988 

We SAI PROTHETIC- ORTHOTIC & RESEARCH CENTRE "hereafter called SPORC" With 

great pleasure inform you of the offer of employment. Please refer to the below for the specific. 

1. Job position - Clinical Prosthetist/ Orthotist & Marketing Manager 

2. Start date -05/05/2022 

3. Monthly gross salary 20,000 
-5% of your monthly sales target. 

5. You shall be on 6 months' probation. (In this period leave is not applicable) 

- Monday- Saturday from 1 l am-8pm 

4. Sales incentive 

Working hour 

6. Area of work - Navi Mumbai (Vashi) Mumbai & Nasik 

Confirm your acceptance of the offer by signing a copy of this letter. We shall have details 

employment agreement executed at the time of join SAI PROSTHRTIC - ORTHOTIC & 

RESEARCH CENTRE 

Wishing. You All the Best. 

houdhay Misbah Choud haty Panka Kámar Sinha 
(Technical Director) (Clinical Prosthetist /Orthotist) 

Note: 

1) Submit copy of your Relieving & Experience Letters, Last drawn salary slip, copy of 

your testimonials, 3 passport size & I stamp photos. Copy of pan, Aadhar card, bank 

account details & Address identity proof. 

Patient Inspired Solutions * 

cORPORATE OFFICE VASHI (NAVI MUMBAI) 
#32, F-1 Type Market, Gyandeep Society. Nr. HDFC Bank ATM, Sector 4,Sagar Vihar Road, Vashi, Navi Mumbai - 400 703. 

BRANCHES: MAHIM, NASHIK, PATNA, MUZAFFARPUR 

www.saiprosthetic.com 
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Offer Letter 

02 Feb, 2022 

    

Dear Ms. Afra Khatri, 

We are pleased to extend this Offer Letter that states our intent to employ your services.  We intend to 

welcome you on board to evaluate patient complaints and offer solutions based in podiatric footwear, 

orthotics and prosthetics. Your date of joining will 14 Mar, 2022 (could be adjusted in case of a covid-

related lockdown).  

Your designation will be Prosthetist & Orthotist. Your appointment is based on the following terms: 

Job Profile 

1. Attending to our customers/patients, explaining to them the benefits of our products and 

fabricating mainly plantar orthoses for them after detailed analysis of their lower limb 

biomechanics as per the process laid down by the company.  

2. Generating case reports for each patient you assess, detailing their complaint, your diagnosis 

and corrections introduced through orthoses. 

3. Fabricating other lower limb orthoses like AFO, SMO, KFO as and when required 

4. Meeting doctors to market our products and solutions until the time we do not get a minimum 

of 4 patients per day at the center. 

5. Being responsible for the overall product quality. 

6. Managing patient feedback and aiming to improve their satisfaction levels. 

7. Constantly evolving product quality by R&D and training provided by the company. 

8. Being accountable for every patient of Podiapro that has been assigned to you. 

9. Independently managing an entire Podiapro center if and when required and being responsible 

for its growth and sustenance.  

Salary and Remuneration 

Here is your salary and remuneration structure: 

1. Annual CTC: Rs.240,000 

2. Reimbursement of travel expenses incurred towards marketing activities 

  

Deductions  

You will have an annual deduction of Rs.2500 (deducted in monthly installments) towards Profession 

Tax and any other deductions with respect to TDS if and when you fall in the deduction slab. 
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Other terms 

1. You will be on probation for a period of 6 months during which your performance will be closely 

monitored and evaluated. The company may at its discretion, choose to terminate your services 

without notice in case of inability on your part to meet our requirements. You may also choose 

to end your association with Podiapro, without notice, should you want to for any reasons 

whatsoever. Post completion of 6 months, your services will be confirmed if you have been able 

to demonstrate ability to meet the requirements of your Job Profile outlined in this document. 

2. We have no policy of Diwali bonus. 

3. There is no Provident Fund deduction or accumulation as we are a small unit yet.  

4. We have a policy of no advance salary.   

5. After confirmation post completion of probation, you can purchase an accident insurance policy 

worth Rs.200,000 and the company will reimburse your premium subject to mutual agreement 

on insurance company and terms. 

6. In case you are unable to attend work due to a government imposed lockdown or from being ill 

from Covid 19 or any other condition that may or may not require quarantine, your 

remuneration will be deducted pro-rata to the extent of time you are not able to attend work. 

7. As we are a small unit, there will be no salary issued in case of a government effected lockdown 

8. You will always be well groomed, wearing formal or semi-formal attire at all times when 

working.  

Place and hours of operation 

1. Your work timings will be 9.5 hours a day (including 60 minutes for breaks), 6 days a week. The 

exact schedule may vary from time to time based on business needs. The current time of 

working will be 10 AM to 7:30 PM, Monday to Saturday. 

2. We expect strict punctuality and any deviations from the regular work timings need to be 

informed in advance.  

3. There will be 1 day loss of pay for every 3 instances of tardiness or early departure in a month. 

4. You may be required to work at one or more Podiapro centers in Mumbai, Thane or Navi 

Mumbai from time to time. Our headquarters is in Goregaon East, Mumbai.   

5. You may be required to visit more than one centers on a given day. 

6. You may also be required to visit hospitals or other doctors’ clinics to attend to patients 

Holiday entitlement 

1. You will have 1 day off in a week; the day will be decided based on business needs. 

2. On finishing 6 months of probation with the company and on confirmation of your services, you 

will be entitled to 16 days of paid leave per annum, pro-rata to the amount of time you’ve spent 

with the company. Such leave has to be applied for and approved of in advance 

3. You will be entitled to 10 holidays per year on account of festivals 

4. Unpaid leaves will have to be approved in advance, unless in cases of emergencies. Having more 

than 5 unapproved leaves during a calendar year may lead to termination of your services.  
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Growth plan 

1. Your salary and incentive will be reviewed and revised on an annual basis based on your 

performance, the business of the company and your contributions to the growth and 

development of business. 

Confidentiality and Exclusivity 

1. You will maintain confidentiality about our business, strategies, product, pricing, growth plans 

and other sensitive company information. 

2. You will not disclose your salary and remuneration details to any other staff of the company or 

to any other person outside the company. 

3. You will exclusively work for the company and not offer support to any other insoles, orthotics 

or prosthetics business or organization unless approved by the company in writing. 

4. Should you decide to stop working for the company, or vice versa, you will not join any insoles 

business or company or venture for a period of 12 months, unless approved in writing by 

Podiapro. 

5. You will not promote your own products or services to any patients, doctors, patients’ relatives 

who you meet while managing your services for Podiapro during or after your tenure with 

Podiapro. 

Separation 

1. Should you decide to leave the organization after the confirmation of your services post the 

probation period, you will be required to serve a notice of two months in writing 

2. Should Podiapro decide that it will no longer need your services post confirmation of your 

services, it will serve you a notice of two months, in writing. 

3. You’ll be required to migrate your knowledge to your replacement hired by the company and do 

a successful handover before you leave 

4. All pending dues will be cleared in the salary cycle after your last day of notice period. 

5. Leaves during the notice period will cause an extension of the notice period, unless approved in 

beforehand in writing. 

Termination 

All employees of Podiapro are prohibited from the following and any of such acts may lead to immediate 

termination without notice, benefits or incentives: 

1. Misbehaving or expressing anger or communicating rudely or unprofessionally with a patient or 

customer 

2. Causing damage or loss to the company property including equipment, materials, accessories 

and tools used in the fabrication of orthotics and prosthetics 

3. Trying to generate business for personal leverage from Podiapro’s customers (includes doctors, 

channel partners, hospitals we work with) or patients and their relatives 

4. Being involved in a business or supporting a business that competes with Podiapro’s business 
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Pre-requisites 

You are expected to be well versed in the anatomy of the lower limb, especially the foot and ankle. A 

typing speed of at least 30 words per minute will be helpful in quickly documenting patient complaints 

and your findings. 

We hope to have you on board! 

 

Regards, 

 

Rushabh Shah 

 

 

 

Please sign below as a mark of your acceptance of the above offer.  

 

 

 

I, _______________________________, accept the offer and also state that no other commitments or 

offers have been made to me by Podiapro other than those mentioned in the offer. 

 

 

 

 

 

Afra Khatri 

 

RCI Registration : 

 

Place: Mumbai 

 

Date:  
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